
T he weather today is truly a spring day….
sun is shining and it seems like the 
“strike of 2006”, with those blustery cold 

days, is long gone. 
 
This was my first experience as a “striking” 
person and it was certainly an educational 
one….the mixed emotions of everyone, the 
anxiety for some; the opportunity to meet 
people I had seen in the halls, but never spo-
ken to; the uncertainty of how long we would 
be out; the rhetoric from all partners….I am 
glad it is over so that we can give the great 
support that we give to our students and hope 
that we can all move forward in a positive di-
rection. 
 
Your executive is working diligently to achieve 
the goals set out at last year’s AGM and look 
forward to a wonderful OCC/CCDI conference 
hosted by Humber College from May 15-18. 
There have been some changes in the origi-
nal scheduling of the conference so please 
ensure that you check out the website. Our 
AGM has been moved to a new date and 
time. It will be held on Tuesday, May 16 from 
5-7 and we will be having dinner and wine 
during the meeting, while the rest of the con-
ference attendees are eating in a different 
location! We hope that you all attend as we 
have many issues we would like to discuss 
with you and need your input. Please ensure 
that you confirm your attendance so we know 
how much food is needed. If you are inter-
ested in knowing more about OCC, please 
attend our orientation to OCC on Tuesday, 
May 16 from 1-2. Whether you are a new 
member or just interested in some history, 
you are most welcome to join us. 
 
 
Update on Issues: 
1)The Joint Regional Meeting was held in 

November at Sheridan College. Linda de 
Jong and her colleagues organized a great 
day of sharing practices from our respec-
tive colleges, along with a tasty lunch, and, 
of course, our specialty coffees, provided 
by Neil Baldwin. 

 
2)HPRAC has been an ongoing issue this 

year and Vinnie Mitchell and Shirley Porter 
continue to do an excellent job updating the 
executive about what is happening with the 
Coalition of Mental Health Practitioners. 
They have attended meetings on weekends 
and written submissions on behalf of OCC 
and we thank them from the bottom of our 
hearts. The Coalition has requested ongo-

ing financial support (above and be-
yond the membership fees) from all 
of it’s member groups and we have 
received feedback from the College 
of Presidents that they will support 
OCC’s membership in the coalition. 
They are aware that we must pay 
fees to sustain the costs of continu-
ing to support the Coalition as the 
voice of the non-statutory self-
regulating sector. The College of 
Presidents will continue to explore 
the issue of who should be lobbying 
in the long term. The AGM will con-
tain more updates about HPRAC 
and we invite all members to be pre-
sent at the AGM for the many issues 
that will be discussed. 

3)We now have another Award of Ex-
cellence that we want to propose at 
the AGM and we look forward to 
hearing your feedback about this. 
Jim Lees and Linda de Jong have 
taken the lead on this (good reason 
to come to the AGM!). 

4)By now, all of you will have been 
asked to fill out a census form so 
that OCC may better be able to have 
statistics to articulate various things 
such as, how many counsellors we 
have in the college system and what 
roles they play, to name a few. My-
self, Maggie Buchannan, Liz Sokol 
and Audrey Healy are the members 
of this committee and Audrey will be 
sharing more about the results of 
this census at the AGM (another 
reason to be there!). 

5)The Data Collection sub-committee 
has an injection of a new member 
and we look forward to seeing what 
they propose. 

6)Darren Annala and Maria Kostakos 
are the co-editors of Between Us 
and I would like to congratulate them 
on a “job well done”. Please con-
tinue to support them by submitting 
to the newsletters. 

7)We are in the discussion phase of 
developing a formal OCC protocol 
for the organizers of the OCC/CCDI 
conference and hope to have your 
input about this at the AGM (be pro-
active and give us your voice at the 
AGM!) 

8)Jim Lees will be updating us with the 
progress of the Ethics Sub-
Committee at the AGM (See you will 
be at the AGM!) 

And What A Spring It Was 
Lynn Baine, Chair 

It has been a huge learning experi-
ence to take on the role of Chair and 
I am starting to feel like I “get it!”, not 
all of it but I am working on it. I would 
encourage others to step forward to 
be a part of a dynamic team, to make 
new friendships with other counsel-
lors at other colleges and to engage 
in the spirit of volunteerism that is so 
important to operating groups such 
as OCC. There are some upcoming 
vacancies on the executive and I en-
courage you to consider putting your 
name forth.  
 
I want to thank all of the members of 
the Executive for their support and 
hard work during this past year. 
There were many important deci-
sions to be made and lots of “behind 
the scenes” volunteer work to meet 
deadlines. 
A big thanks needs to go out to 
Camille Hannays-King, the OCC co-
chair for the work she has done plan-
ning the OCC/CCDI conference that 
is being hosted by Humber College. 
This is a huge undertaking and we 
look forward to attending the work-
shops and networking professionally 
with our colleagues and most of all 
enjoying some social times with our 
friends from other colleges who we 
don’t get to see too often. The con-
ference is from May 16 -18th at the 
Humber College Lakeshore Campus, 
 
Summer holidays will be here soon. 
Let’s take this opportunity to regener-
ate from this past year so that we 
can continue to do the excellent work 
that we do of supporting our students 
in their emotional, social, intellectual 
and career development. We DO 
GREAT work! 
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Editors’ Note 
 

A Special Thank You 
 
 

A s this very interesting academic year comes to 
an end with summer beckoning, we are very 
pleased you have taken the time to read this 

issue of BetweenUs/Entre Nous. This will be our last 
issue as co-editors of our college counsellors’ newslet-
ter, a decision we made with mixed feelings. As rela-
tive neophytes to the college counselling world, our 
position allowed us to gain insight and make contacts 
that would have taken years to accomplish otherwise. 
 
In leaving our post(s) we cannot compliment the OCC 
Executive or our remaining colleague, George Dunne, 
enough for their assistance, support and guidance. 
We’d like to give special thanks to Christopher Gaut-
reau for his amazing work on this issue’s design lay-
out. Most of all we’d like to thank each of you who 
took the time to submit an article, which is no small 
feat in any of our busy lives.  While the number of indi-
viduals functioning as counsellors in our system is un-
clear, what is clear is that there are not many of us. 
Consequently, the fact that our newsletter continues to 
be published twice annually is both worthy of admira-
tion and always worrisome ( primarily for the editors as 
the deadline for submissions approaches). 
 
We believe that there still remains an untapped well of 
knowledge  and experience to draw upon for future 
issues of Between Us/Entre and, in this dynamic cul-
ture which we find ourselves in, a plentitude of new 
ideas and information waiting ahead. In so saying, we 
strongly encourage you to share your thoughts and 
experience for the benefit of all. 
 
Take care and have a great summer! 
             Maria and Darren 

It's not always easy as a student to put yourself out there 
and endure the challenges of seeking employment. But as 
staff at Student Employment Services at Cambrian College, 
it's our goal to reach out to each student, one at a time, and 
provide them with the skills and resources needed to be 
successful.  
 
A résumé is only one part of the hunt, but it is often the first 
aspect of job seeking that students come to us for advice 
about. We cannot count how many resumes we have been 
looked at and helped improve, but with the four current Em-
ployment Advisors there is over 50 years of combined ex-
perience. This experience will soon be armed with accredi-
tation, as the four of us set out to endure a challenge of our 
own as we have recently become members of the Career 
Professionals of Canada (CPC). Résumés are only one as-
pect of finding employment, but we believe it to be an im-
portant marketing tool for students to utilize. Because of 
this, we have begun studying to be Certified Résumé 
Strategists through CPC. This new certification and mem-
bership will allow us to further assist our students on their 
own road to success.  
 
However, the job hunt consists of so much more than just 
the résumé. Interviews are next on the worries of our stu-
dents and next on our list of certifications to be achieved. 
But until then, we have teamed up with faculty to develop 
mock interview sessions to help prepare both first-year and 
graduating students. Together we have created a series of 
questions applicable to a specific job in their field. Although 
any student from any program can request a mock inter-
view, two different program faculty members have included 
mock  interview sessions with us within their course curricu-
lum. Since development, we have conducted over 300 
mock interviews with these two programs. 
 
As stated, our goal is to reach each student one at time, but 
a job is not always guaranteed the moment students accept 
their diploma and leave the College as graduates. We have 
made it second nature to stay in touch with our graduates 
informing them of job opportunities that come through our 
office. An average of 7000 calls are made and 5000 emails 
are sent a year to graduates informing them of an employ-
ment opportunity in their field. Regardless which program 
they have graduated from, they can all expect a call or 
email from Student Employment Services. 
 
After all, it's the success of the students that determines the 
success of the College and our department. 
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would dispute the fact that there is a 
tremendous push by the media for 
people to embrace the thin ideal as 
portrayed for women, and of muscu-
larity for men.  To this we can add the 
related “fat phobia” developing in our 
culture particularly over the last dec-
ade in which we are receiving very 
loud messages that obesity is on the 
rise and that obesity kills.  While these 
two contentions are hotly debated in 
the scientific circles and to a lesser 
extent in the news media, the corollary 
of these statements goes uncontested 
by people in contemporary culture:  
“One should not bear excess fat”. 
Hence, among individuals particularly 
vulnerable to buying into this idea, we 
see enhanced risk for a cascading 
series of steps involving increasing 
body dissatisfaction, drive for thin-
ness, and intensification in the ways 
and means of losing weight and/or 
preventing weight gain.  The more ex-
treme weight control measures that 
one adopts, the more likely she/he is 
on the way to developing a full-blown 
eating disorder. As for the vulnerabili-
ties, low self-esteem is the prime cul-
prit, perhaps fueled by tendencies to-
wards depression, perfectionism, frac-
tured attachments with parents and/or 
peers, and the harsh reality of bullying 
and worse forms of victimization that 
so many young folk experience in their 
growth years. As for biological vulner-
abilities, we know that starvation and 
disordered eating behaviours  them-
selves can cause profound biological 
changes, including very real changes 
of  the brain architecture as well as 
alterations in neurochemistry and hor-
mones, all of which can make even 
the sanest and perky of personalities a 
miserable wreck.  Sounds like I’m be-
ing dramatic, but the consequences of 
eating disorders should never be un-
derestimated.  Death is in the cards 
for some sufferers of a condition that 
has the highest mortality of the psy-
chological disorders. 
 
How is body image related to eating 
disorders? 
Body image is at the center of the pic-
ture here.  By definition, bad body im-
age is a necessary feature of eating 
disorders.  This shows itself in a vari-
ety of ways: constant body scanning, 
obsessive rumination about size and 
shape including frequent measure-
ment and weighing oneself, body com-
paring, avoiding the “presumed” scru-
tiny of others over one’s size by with-
drawing from the interpersonal world, 
and the list of manifestations goes on.  
Of course, poor self-esteem translates  

PAGE 3  

R on Davis is currently an Associ-
ate Professor and Chair of the 
Department of Psychology at 

Lakehead University.  He teaches 
graduate courses in the Clinical Psy-
chology graduate program in the ar-
eas of clinical interviewing and cogni-
tive-behavioural therapy.  Research 
interests are primarily in the area of 
eating disorders. Prior to joining the 
faculty in 1997, Ron held appoint-
ments in the Department of Psychiatry 
at the University of Toronto. There he 
served as founding director of the Eat-
ing Disorder Outpatient Clinic and the 
Ontario Community Outreach Pro-
gram for Eating Disorders located at 
the Toronto Hospital.  He also served 
as the director of the Psychiatry Emer-
gency and Crisis Services at the Hos-
pital for Sick Children.  Previously, he 
was an Ontario Mental Health Foun-
dation Postdoctoral Research Fellow 
at the Toronto Hospital.  Ron obtained 
his MA in Clinical Psychology from 
Queen’s University at Kingston, and 
his PhD in Clinical Psychology from 
Simon Fraser University.  He has 
been a member of the College of Psy-
chologists of Ontario since 1987.   
 
What is the background to your 
current project? 
In 1994 I was directing the Eating Dis-
order Outpatient Clinic at the Toronto 
General Hospital. At that time, there 
wasn’t much happening in the Prov-
ince of Ontario regarding coordinated, 
age-appropriate care at the commu-
nity level for people suffering from eat-
ing disorders.  I was able to get fund-
ing from the Ministry of Health to de-
velop and disseminate a psychoedu-
cational video program to be used by 
mental and health care practitioners 
throughout the province to deliver a 
first-stage intervention in their own 
locales through group and individual 
therapeutic programming.  That pro-
gram has been disseminated to hun-
dreds of practitioners, and seen by 
thousands of people with eating disor-
ders over the ensuing decade. 
 
Well, 10 years later, I went back to the 
Ministry of Health in 2004 and ob-
tained funding to develop a new Turn-
ing Points program.  This time around 
we are targeting young women in aca-
demic settings such as colleges, uni-
versities, and high schools in Ontario.  
The intended audience is any young 
woman who can relate to the themes 
covered in the program.  It is far more 
encompassing than was the original 
program that had a more narrow focus 
on women suffering from formally di-

agnosed eating disorders of anorexia 
or bulimia nervosa.  The new pro-
gram also has a much more holistic, 
inviting feel to it than did the original 
that mainly depicted eating disorder 
“experts” talking about aspects re-
lated to the development and mainte-
nance of eating disorders, and about 
how people could initiate the process 
of change.  The new version features 
a group of savvy, post-secondary 
women students talking on a variety 
of lifestyle issues that most women 
could relate to in some way: body 
image, healthy eating, physical activ-
i t y,  mind-body connect ions, 
“chillaxing”, and maintaining healthy 
peer, romantic, and family relation-
ships. 
 
What is the prevalence rate of  
eating disorders in the college 
population? 
A tricky question to apply accurate 
estimates to.  The problem is in the 
great variety of methodologies that 
researchers use to determine the 
epidemiology of eating disorders.  
The latest review articles give best 
estimates that depict full-blown ano-
rexia to be relative rare, with about 1 
in 400 females suffering from the 
condition  (Hoek & van Hoeken, 
2003).  For bulimia nervosa, esti-
mates are about 2-3 per 100 women 
in the vulnerable age range of 14-25 
years. About 90% of all cases of di-
agnosed eating disorders are female.  
I am not aware of any published 
study that focuses exclusively on 
post-secondary populations to deter-
mine the epidemiology of cases 
meeting full diagnostic criteria.  But if 
we look at the latest statistics pub-
lished from the ongoing National Col-
lege Health Assessment program out 
the United States, we see an emerg-
ing picture of very common pursuit of 
thinness among post-secondary 
women and, albeit to lesser extent, 
among men as well  (American Col-
lege Health Association, 2006).  Re-
cent data from a well designed epi-
demiology study indicates that 1 in 4 
high school females (and 1 in 10 
males) have engaged in one or more 
forms of disordered eating behaviour 
in the previous 30 days; fasting be-
haviour, use of diet pills, forced vom-
iting (Forman-Hoffman, 2004).  Many 
of these people are bound for post-
secondary education.   
 
How do eating disorders develop? 
The best way to think about eating 
disorders is from a biopsychosocial 
perspective.  Clearly, few people 

TURNING POINTS GOES TO COLLEGE: 
An Interview With Dr. Ron Davis, Ph.D., C.Psych. 

Interviewed by Maria Kostakos, M.A., C. Psych.Assoc. 
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in the vulnerable individual 
into bad body image.  Indeed, the two constructs are very 
highly correlated among women. 
 
The transition period from high school to college  
appears to instigate greater incidence of eating  
disorders. Can you explain this phenomenon?  
Risk for onset of eating disorders varies according to the 
particular disorder.  For anorexia, the peak risk window is 
ages 15-19.  For bulimia, it is 19-24.  Thus, a first-year col-
lege student at a typical age of 17-18 right from high school 
will be more likely to be suffering from anorexia than bulimia 
if she has an eating disorder at all.  However, bulimia is 
more likely to develop during college years.  A couple of 
facts help to understand this differential onset of eating dis-
orders.  Many people with anorexia put the brakes on fur-
ther, expectable weight increase at puberty by becoming 
restrictive in their eating behaviour, and they maintain such 
severe restriction through the teen years.  This incredible 
resolve to defy biology and the associated drive to eat even-
tually gives way to break-through binge eating, leading to 
dietary chaos and the development of bulimia for many peo-
ple that initially suffered from anorexia.  Increased incidence 
may also be related to the common phenomenon of de-
creased exercise and an increase in body weight so com-
monly observed among incoming college students (Racette, 
Deusinger, Strube, Highstein, & Deusinger, 2005). Another 
set of factors to consider are the psychosocial demands 
placed upon these young adults entering post-secondary 
settings.  For many this is the first estrangement from the 
family and community of origin. The associated demands for 
accelerated independence and self-reliance can precipitate 
an assault on one’s developing identity, from which may 
spring a faltering self-esteem, increasing depression, and a 
felt need to “cope”, often leading to disordered eating atti-
tudes and behaviours. 
 
 
How is prevention of eating disorders different than 
treatment for eating disorders? 
Treatment involves, among other things, helping sufferers to 
normalize eating attitudes and behaviours.  The trick here is 
to identify the sufferers in the first place.  Numerous studies 
of young women indicate that only about 1 in 20 sufferers 
has ever come to the attention of mental and health care 
professionals.  Personal shame, social stigma, and profes-
sional ignorance about eating disorders are all contributory 
to this low rate of help seeking.  To this we add the fact that 
the core symptom of the eating disorders is itself “ego-
syntonic”.  Sufferers typically believe weight control to be a 
good, even admirable pursuit, a notion shared by much of 
society at large.  Thus, stage of change is a critical notion in 
any treatment protocol.  The empirically supported psycho-
social treatments for eating disorders, particularly bulimia, 
favour cognitive-behavioural therapy and interpersonal ther-
apy. 
 
Of course, if we are able to intervene before extreme drive 
for thinness and forms of weight control takes hold of the 
person, then we are talking about effective primary preven-
tion efforts.   
 
Are there any preventative measures that can be  
implemented to minimize the development of an eating 
disorder during the transition phase? 
There is a growing literature attesting to the value of certain 
school-based prevention efforts in primary school settings.  I 
am unaware of any published outcome studies on preven-
tion within high school and post-secondary settings. 
 
 

Can you describe the Turning Points Project? 
Sure.  The project is designed as a health (psychosocial 
and physical) promotion program for young women in aca-
demic settings.  The new program consists of a 14-part 
DVD video series of 180 minutes total runtime, and a com-
panion website at www.turningpointsprogram.com launched 
this past February.  As I mentioned, the program is really 
meant to stimulate discussion among interested women on 
a whole range of related and relevant topics.  Three epi-
sodes explore body image from its personal meaning to the 
influence of peers and society on our own image.  Three 
episodes deal with eating behaviour including a very infor-
mative visit to a dietitian, and a rousing discussion of the 
“set point” concept of a healthy weight range.  The women 
also explore body-mind connections, physical activity and 
the underlying motivations, ways to relax or “chillax” as they 
say, and several segments on the issue of balancing and 
maintaining quality relationships with family, peers, and the 
romantic side of things.  The website contains useful com-
panion written material for the video segments, some very 
cool and informative web links, with future plans for posting 
information for educators and mental health care profes-
sionals.   
 
Is it available to everyone, and if so how can a college 
become involved in the project? 
Our desire is to disseminate the program to professional 
counselors within all Canadian colleges and universities, 
starting with Ontario as our funding came from the Ontario 
Ministry of Health.  If we are able to find additional funding 
(and we are looking), then we’ll go nationwide.  Any inter-
ested  reader can go to: www.turningpointsprogram.com 
and click on “for partners”,  complete and submit a recipient 
request form.  The DVD program will be shipped free of 
charge to all qualified professionals. We are interested in 
getting as many post-secondary institutions as possible on 
board. The program can be used in a variety of ways. 
 
At my institution we have just completed a series of 4 2-
hour group discussion sessions widely advertised across 
campus for any female student to participate in.  We’re hop-
ing that current and future participating institutions will use 
the program in any creative manner that suits the particular 
interests and needs of that institution.  We’re open to sug-
gestions for innovative uses of the program 
 
For further information or feedback, you can contact me at  

ron.davis@lakeheadu.ca. 
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understanding.” Evidence has shown that the factors identi-
fied  by Roger’s of genuineness, positive regard and empa-
thy have a way of reducing the student’s fear around  
making a mistake and of not feeling accepted. I am con-
vinced that the fear of making a mistake is the first issue 
that needs to be put aside during a learning event. Once 
this is accomplished, learning gently comes alive. 
 
In attempting to keep the learning event fluid and alive, I 
vary the way the class is conducted as frequently as possi-
ble; the lesson plan, content and evaluation process are 
discussed at the beginning of the learning and are often co-
created by both teacher and student. I often combine lec-
ture and class discussion coupled with small group and 
one-on-one conversations with the intent that students will 
also have an opportunity to share their knowledge with their 
classmates or the group as a whole. 
 
I will close with a quote by Gilbert Highest, Classicist, who 
wrote these words almost fifty years ago: “Teaching is not 
like inducing a chemical reaction; it is much like painting a 
picture or making a piece of music, or at a lower level like 
growing a garden or writing a friendly letter. You must 
throw your heart into it, you must realize that it cannot all 
be done by formulas or you will spoil your work, and your 
pupils, and yourself.”  

A s a college counsellor, I am frequently asked to de-
velop and facilitate workshops for students and staff. 
I have found it worth my while to sit down and put 

pen to paper and map out how I personally believe a 
learning opportunity should look and feel like to me and 
the people I learn with. Early in the New Year, I scribbled 
down my educational philosophy, which follows below. I 
welcome you to read on. 
 
I have been a teacher, my goodness, for 30 years now.  
 
Before I begin a learning event, I try to present myself as 
an authentic human being complete with passions, fears, 
responsibilities, content knowledge and frailty. Authentic 
teachers are people that students often trust. Students, 
consciously or unconsciously, look for authenticity by 
checking if what you are saying matches your behaviours; 
are you able to admit to error in front of students; what 
does the topic do for you; do you appropriately self-
disclose about your life and do you truly listen to them; 
does the lesson plan create room for the students’ voice 
to be heard?  The helpful teacher creates an environment 
that is authentic, authentic enough to make the learning 
event an interpersonal relationship for all engaged in 
learning and teaching. 
 
Psychologist and educator, Carl Rogers, spoke of the pri-
macy of the interpersonal relationship in the facilitation of 
learning, suggesting that the teacher exhibit  “realness or 
genuineness, caring for the learner and empathic  
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Teaching Others, Teaching Self 
George Dunne, M.Ed., C.C.C., R.C.C. (Cambrian College) 

A  number of years ago a student we’ll call Jane, in 
second semester of the Flight Management Pro-
gram, self-referred to the Learning Centre wonder-

ing whether she was learning disabled.  Jane was on 
OSAP, so an assessment was arranged through the 
Learning Centre.  A psychologist completed a psycho-
educational assessment.  In the first draft of the assess-
ment (that the psychologist first provided to the Learning 
Strategist before the interpretation with the student) it 
said that the student showed “classic symptoms of Ob-
sessive Compulsive Disorder”.  The Learning Strategist, 
unsure of what to do with this information, discussed it 
with his manager and the counsellor responsible for the 
Flight program. 
 
Students in the Flight Management Program must main-
tain what is called a “Category 1” medical status while 
training for a commercial pilot’s license.  The rules and 
regulations around this are established and administered 
by Transport Canada.  The rigorous requirements are 
spelled out in a lengthy document covering everything 
from eyesight to heart conditions.  Section 1.3 states… 
“The applicant shall have no established medical history 
or clinical diagnosis which according to accredited medi-
cal conclusion, would render the applicant unable to ex-
ercise safely the privileges of the permit, license or rating 
applied for or held, as follows:  (a) psychosis or estab-
lished neurosis; (b) alcohol or chemical dependence or 
abuse; (c) a personality or behaviour disorder that has 
resulted in the commission of an overt act; (d) other sig-
nificant mental abnormality.”  
(http://www.tc.gc.ca/CivilAviation/Regserv/Affairs/cars/
Part4/Standards/t42402.htm) 
 

The Learning Strategist contacted the psychologist asking 
for more specific information about her comments.  The 
psychologist offered to remove that sentence from the re-
port before it was shared with the student. 
 
As the counsellor, where would you go with this one?  
What are your professional obligations in this case?   What 
are your legal obligations?  What would you do first?  What 
questions would you need answers to? 
 
Cool stuff, eh?  If you want a chance to participate in spir-
ited discussion about these and other challenging cases, 
please join us at the Ethics Workshop at the O.C.C/C.C.
D.I. Conference in Toronto at Humber.  The session takes 
place on Tuesday from 10:00 to 12:00.  We will be discuss-
ing real cases that have come from counsellors across the 
province.  I guess this is an example of shameless self-
promotion… hmmm, wonder if that’s ethical? 

A Question of Ethics 
The Ethics Sub-Committee of the O.C.C. 



What are your current responsibilities? 
 
As Design Chief-R&D, I am accountable for the completion 
and co-ordination of assigned projects in the Research and 
Development Department; and to provide leadership to staff  
and contractors for the development and delivery of techno-
logical services to a wide range of public and private compa-
nies and small and medium entrepreneurs.  All projects start 
in different stream lines that need to be tied together in a 
timely fashion to maintain project schedules, functionality 
and validity. 
 
What advise would you give a student interested in en-
tering your field? 
 
Acquire technical writing skills and a high level of math.  
Other skills include mechanotropics (understanding mechan-
ics and electronics as it relates to putting something in mo-
tion), mechanical engineering or machining and fabrication. 
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W e would like to thank Stan Koren for agreeing to share 
his career path with us. Stan Koren has been an em-
ployee of Laurentian University for  

              22 years. 
 
 
Could you describe you current  
occupational title? 
 
I am a Technologist at Laurentian University currently working for 
the Department of Psychology. 
 
 
What type of credentials have you obtained to achieve this 
current position? 
 
I graduated with an Electronics Engineering Technology diploma 
from Cambrian College. I started working at Laurentian Univer-
sity within 6 months of graduation. While working full-time, I ob-
tained, as a part-time student, an Honors Bachelor of Science 
Degree Specializing in Math and Computer Science from 
Laurentian University. 
 

What are your current responsibilities at work? 
 
My responsibilities vary considerably. I deal with any tech-
nological issue from building an apparatus for a research 
project, writing a computer software program for an ongo-
ing experiment, to repairing any technical problem that may 
arise in the department. 
 
 
What advice would you give to a student who would be 
interested in entering your field? 
 
I would encourage high school students to take as many 
mathematics courses as possible. A strong foundation in 
mathematics including the use of formulas is paramount. 
 
I would encourage all students to embrace the diversity in 
the program. The college diploma program includes a vari-
ety of different courses. As students, we would complain 
about the depth and diversity of the courses, unable to un-
derstand how they could all be useful to us in the work-
place. In retrospect, I am thankful that these courses were 
offered to us because they have definitely come in handy. 

W e would like to thank Marcel Vial for agreeing  
to share his career path with us. 
 

 
Could you describe your current occupational title? 
 
My current occupational title is Design Chief-Research and De-
velopment (R and B). 
 
What type of credentials have you obtained to achieve this 
current position? 
 
I’m a 3 time graduate of Cambrian College. I’ve graduated from 
the Law and Security Program in 1990, the Electronics Engi-
neering Program in 1994 and the Instrumentation Program in 
1995. I’m currently in my 11th year with NORCAT. 
 
Being with NORCAT is very exciting.  Early projects that I have 
worked on have taken me as far as Libya, Africa, to teach a re-
fresher course in instrumentation at the Sirte Oil Refinery and 
as far as 7800 ft underground to develop an underground traffic 
control system.  I’ve developed a motor sizing gear-train pro-
gram that will allow me to determine functionality and current, 
torque output at the shaft end. 
 
Our group at NORCAT is involved with Search and Rescue Ro-
botics, underwater recovery vehicles as well as aerial surveil-
lance. Current projects involve ISRU ( In-Situ Resource Utiliza-
tion) for planetary space exploration. We have projects with 
both the CSA (Canadian Space  Agency) and NASA (National 
Aeronautics and Space Administration). 
 

Computer Technologist 

Design Chief Research and Development 

CAREER CORNER 
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I  very much enjoyed Darren’s An-
nala’s career transition article on 
“Fifteen months at Cambrian” I be-

lieve he raised two important and 
ever recurring issues in counselling 
with post- secondary students. I view 
these issues from a background in 
mental health services and of coun-
selling with university and college stu-
dents, spanning more decades than 
is decent to mention. 
 
By providing immediate crisis coun-
selling, when there is a wait time for 
appointments, do you ensure crises? 
This immediate service is particularly 
unhelpful for students who need to 
learn to tolerate anxiety as a way of 
taking control over their anxiety. I find 
it ironic that counselling services can 
give a student an immediate appoint-
ment and if the same student took 
themselves to a hospital emergency 
room, he/she will likely wait hours for 
that assessment. Much of what we do 
in mental health is helping people ex-
plore solutions to their problems, 
teach them to tolerate anxiety and 
learn to cope with low moods. Imme-
diate attention works against the 
model of developing and using your 
own coping strategies. In our desire 
to be caring counsellors, do we work 
against our client’s best interests? 
What really requires an immediate 
response and when can a scheduled 
appointment be more helpful?  How 
can we discourage the use of crises 
response for students who should be 
making appointments? My own 
thoughts are to put crisis in the con-
text of an unusual emergency and 
assume that most people experience 
upset, that’s why they seek an ap-
pointment for counselling. If wait 
times are reasonable, it is reasonable 
to wait.  
 
The second issue is putting a limit on 
the number of sessions. I often won-
der if this limit is about the student, 
the counsellor or management. 
Surely a good counsellor, in a thera-
peutic relationship with a student, to-
gether can use judgment regarding 
termination. Our clients are so varied 
that it is difficult to find one policy to fit 
all situations. One student may need 
quite a few sessions to develop 

enough trust to begin their work. An-
other student will find one session 
quite useful and sufficient. For those 
students requiring more sessions than 
the allowed limit, once a bond is 
formed, transferring students to a ser-
vice outside is not always successful. 
Most students, no matter what the pol-
icy, end up using no more than one or 
two sessions. Who are those students 
requiring more sessions? My own ex-
perience puts them in a few groupings: 
 

•      New Canadians and Interna-
tional students who are often 
feeling culture shock, unsup-
ported, far from home. Their 
learning curve includes not 
only a different school system 
but Canadian etiquette, mo-
res, policies and procedures. 
They do their best to fit in and 
sometimes are unaware of 
how far off the mark they are 
particularly when it comes to 
the travails of a job search. 

 
•      Students who have used  

guidance and support ser-
vices in the past from high 
school, or have seen a coun-
sellor before due to long-
standing family problems, 
past sexual abuse or ongoing 
mental health issues such as 
recurrent depression and 
anxiety. 

 
•      Students who discover the 

usefulness of reflection, those 
taking a look at their motiva-
tion, interpersonal responses, 
life plans, partner. They often 
find the process of exploring 
these issues with a counsellor 
as a way to stay honest and 
facilitate personal growth. 

 
These students fit in with our mandate 
of supporting them to achieve their 
academic and personal goals. Are 
there services in the community that 
are available to do this also; some-
times not.  
 
I do not minimize the financial and 
management implications to a service 
of offering students an unlimited num-
ber of sessions. I wonder, however, if 

there isn’t a better way to accommo-
date student’s needs, particularly at a 
time when our school population is 
growing through immigration, refu-
gees and International students. Their 
needs are not just more, but different.  
 
One post-secondary institution solved 
this by setting a guideline that allowed 
the counsellor to use their own pro-
fessional judgment on who would 
benefit from further sessions. Each 
counsellor was to make sure that their 
caseload consisted of no more than 
25% of clients in more long-term 
counselling. This meant that most 
students continued to be seen in brief 
counselling, with one session still be-
ing the most frequent number but 
those requiring more could be accom-
modated. This put the onus on the 
counsellors to monitor their own work 
and gave the flexibility to offer the 
kind of counselling needed. 
 
At a time, when urban post-secondary 
schools are attempting to determine 
how to provide support and counsel-
ling to a multi-ethnic population, 
whose needs may encompass issues 
of culture shock, joblessness, racism, 
poverty and loss, the flexibility is wel-
come. When clients and counsellors 
are working with the 6, 7 or 8 limit 
looming large, issues may tend to be 
buried or avoided for fear of being left 
with them hanging and hurting.  
 
Brief counselling has been touted 
both as the treatment of choice, and 
the solution for scarce resources. As 
in most things, sometimes one size 
just doesn’t fit all. 
 
 
 
Susan Qadeer is a college counsellor. 
The opinions expressed are her own.   

RESPONSE TO LAST NEWSLETTER 
Susan Qadeer 



PAGE 8 

L orna was kind enough to submit 
her summary of a very compli-
cated piece of legislation. 

 
On November 1st 2004, Bill 31 or the 
Personal Health Information Act be-
came law. The regulations can be 
accessed on-line at the Ministry of 
Health web site. 
 
The act involves procedures about 
the collection, storage, use and dis-
closure of Personal Health Informa-
tion.  
 
Health Care means any professional 
person whom provides observation, 
examination, assessment, care or 
services for health-related (including 
mental health-related) issues. It in-
volves a means of promoting health 
and is utilized for the purpose of treat-
ing or maintaining an individual’s 
physical or mental condition, in an 
effort to prevent disease and injury.           
 

 WHAT IS “PERSONAL HEALTH  
INFORMATION”? 

It is identifying information about an 
individual in oral or recorded form that 
relates to the person’s physical or 
mental health, the provision of health 
care services or mental health ser-
vices, or the identification of providers 
of health care services. 
    

THE CUSTODIAN 
Health information custodians are 
those who provide community health 
or mental health services. They are 
primarily responsible for the storage 
of the private health information. 
The custodian must take reasonable 
steps to ensure that the personal 
health information in their custody is 
protected from theft, loss and unau-
thorized use or disclosure. Locked 
cabinets for storage of private infor-
mation are required. The custodian 
must also ensure that there are ap-
propriate measures in place for the 
disposal of personal health informa-
tion records that are no longer rele-
vant to service provision        
 

THE AGENT 
An agent is a “person” who acts on 
behalf of the custodian, with the au-
thority of the custodian and for the 
purposes of the custodian with re-
spect to the personal health informa-
tion.  An agent can be a resident, the 
ward clerk, members of the medical 
staff, salaried health professionals 
etc.  
 
The Counselling Department will 
likely perform both roles since we col-
lect, store and share the students per-

sonal health information with clinics, 
Physicians and Nurses both on cam-
pus (via College Health Services) and, 
when we refer for mental health as-
sessments,  to Physicians in the com-
munity. 
 

THE CIRCLE OF CARE 
The term “circle of care” is not written 
in the act itself but is a concept that is 
central to how the law works. The term 
refers to those custodians and their 
agents with whom personal health in-
formation can be shared on the basis 
of implied consent. If we share per-
sonal health information outside of the 
“circle of care”, we need to acquire the 
informed or implied consent of the stu-
dent.  
 
The concept of “circle of care” must 
be visually present and posted in 
plain view for students to see, by 
means of a brochure or poster. We 
can also include the term 
“knowledgeable consent”, meaning 
that students have knowledge about 
how we are collecting, utilizing and 
storing their private information. 
 
 

EXPRESS CONSENT 
This means that we are obtaining per-
mission to share personal health infor-
mation, specifically from the student. 
An example would be when we are 
providing the student with a written 
document for the purposes of obtaining 
a referral for assessment from a physi-
cian. The student would have to know 
that the information will be shared with 
professionals outside of the college/
counselling environment. We also 
need the express consent of the stu-
dent to share information with their 
families. Express consent also applies 
to us collecting information from third 
party sources, considered outside of 
the “circle of care”, about students. 

 
WHEN IS EXPRESS CONSENT  

REQUIRED? 
Express consent is required when: 
there is disclosure outside of the “circle 
of care” or to a non-custodian, when 
another custodian is asked for informa-
tion for a purpose other than providing 
or assisting in providing health care 
(including mental health care) or prior 
to any fundraising, marketing or re-
search initiatives. 
 

IMPLIED CONSENT 
This means that we have concluded 
that due to surrounding circumstances, 
we have agreement from the person/
student to collect, use or disclose their 
personal health information.  The way 
it is worded in the sample document 

is: “we have concluded from sur-
rounding circumstances that you 
would agree to the collection, use 
or disclosure of your personal 
health information.” 

 
DUTY TO WARN- “THE TARASOFF 

RULE’ 
The duty to warn, often called the 
“Tarasoff rule”, was established in 
1974 based on a case in California. A 
clinical psychologist called police but 
took no steps to warn a potential vic-
tim when a client told him that he in-
tended to kill a certain young woman.  
 
Tragedy ensued. The court held the 
psychologist liable, saying that he 
should have told the victim when he 
informed the police.   
 
The Supreme Court of Canada has 
said that we have a duty to warn that 
overrides the person’s right to confi-
dentiality, especially when the risk to 
“the safety of individuals or of the 
public” is sufficiently serious to justify 
it.” This is now reflected in the legisla-
tion.  
 
PHIPA AND THE DUTY TO WARN 

The new law facilitates compliance 
with the court-imposed duty to warn 
by permitting disclosure if the custo-
dian believes, on reasonable 
grounds, that the disclosure is neces-
sary for the purpose of eliminating or 
reducing a significant risk of serious 
bodily harm to a person or group of 
persons. 
 
RESTRICTING STUDENT ACCESS 

TO FILES 
Under PHIPA, people have the right 
to review and request changes to any 
personal health/private information 
collected about them. In the case of 
students involved with our College 
Counselling services, we can restrict 
what students review if it is deemed 
unsafe for their well being or 
breeches the confidentiality of some-
one else. There is also a 30-day rule 
whereby we are required to notify the 
student within 30 days of our decision 
to allow them access to their file. If 
they contest not being allowed to see 
all documentation due to what is 
stated above, we must inform them of 
their right to appeal to the Privacy 
Commissioner. A custodian who be-
lieves, on reasonable grounds, that a 
request for access is frivolous or 
vexatious or made in bad faith may 
refuse to grant access. 

THE PERSONAL HEALTH INFORMATION PROTECTION ACT (PHIPA) 
Lorna Lathem, Counsellor, Confederation College. 



to the counselling office to book a one 
on one appointment with a counsellor. 
The cart is managed and monitored 
daily by career counsellor interns who 
trained these “Critiquer’s” on basic 
résumé knowledge and criteria.  
 
The Résumé cart is successful, in 
part, because it is extremely visible 
and easy to locate due to its large 
sign and the neon green t-shirts worn 
by the “Résumé Critiquer’s”.  The cart 
can almost always be found by the 
students due to the fact that cart 
hours and locations are advertised on 
posters around the school as well as 
through outreach and class visits.  
 

RESULTS?  
The Résumé Cart has been more 
successful than anticipated. We have 
received many student testimonials 
stating they “have used the cart on 
several occasions” and “have been 
extremely happy with the critiquing of 
their résumé”. Some students have 
come back to inform us that they 
have obtained employment after visit-
ing the cart.  
 
Statistically speaking - since the cart’s 
inception, we have seen over 350 
students, some of whom visited the 
cart on more than one occasion. Even 
teachers are regularly sending the 
students to the cart for  résumé cri-
tiques! Due to popular demand of the 
Résumé Cart, Counselling and Ca-
reer Coaching Services is no longer a 
hidden gem amongst the student 
community. 
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RIGHT OF CORRECTION 
A person who believes that there is an 
error in the clinical record may request 
that the information be corrected. A 
notice of disagreement must be at-
tached to the record and we must in-
form the person that there will be a 
response within 30 days of the re-
quest. If the request is refused by the 
custodian, the person must again be 
informed of their right to appeal to the 
Privacy Commissioner.  
 

ENFORCEMENT: INITIATION 
Enforcement is the responsibility of the 
Information and Privacy Commis-
sioner, although complaints may also 
be lodged with The Human Rights 
Commission or the Provincial Ombuds-
man’s Office. If an infraction is re-
ported a conciliator will intervene be-
fore there is a tribunal. Maximum 
fines are $50, 000.00 for an individ-
ual and $250, 000.00 for a corpora-
tion. Only the Attorney General may 
prosecute.                                                                                                                                                                                                           
 

CONFLICTING LAWS 
Unless otherwise specified, PHIPA 
always trumps other conflicting Provin-
cial laws. There is no conflict if you can 
comply with both laws. Federal law 
governs overall. 
 
TO ENSURE PHIPA COMPLIANCE 
DEVELOP THE FOLLOWING  
PRACTICES: 
 
Determine when, how and the purpose 
for which you routinely collect, use, 
modify, disclose, retain or dispose of 
personal health information. 
 
Ensure that the administrative, techni-
cal and physical safeguards and prac-
tices, maintained by the custodian, are 
in place. 
 
Prepare and make available a written 
public statement about your informa-
tion practices.  
 
THE STATEMENT MUST INCLUDE 
• how to gain access to their infor-

mation or request a correction 
• how to make a complaint to the 

Commissioner 
• preparing a notice to post or make 

available the purposes of your col-
lections, uses and disclosures of 
personal health information. (THIS 
IS A MUST IF YOU  
WANT TO USE IMPLIED 
CONSENT) 
 
Further information about Bill 31 
can be obtained by contacting the 
office of MICHAEL BAY at  
bylaw@sympatico.ca 

BETWEEN US / ENTRE NOUS 

(page 8 continued...) 

WHAT? 

A  mobile résumé cart was 
launched on January 16th 
2006. The Résumé Cart trav-

els around the college daily and en-
gages with students at three high 
traffic locations in the college. Every-
day, it serves the student’s résumé 
needs from 11am-2pm. “The Rés-
umé Cart” is an AV (audio visual) 
cart with wheels and a large over-
head sign so that students can eas-
ily identify the service.  
 

WHY?  
The Résumé Cart was created for 
two main reasons: the first being to 
alleviate the large volume of 
résumés the counsellors were cri-
tiquing in the office, thereby enabling 
them to devote more time to per-
sonal counselling; the second rea-
son being to help students become 
more aware of the broad range of 
services offered by Counselling and 
Career Coaching.  In this way, the 
Résumé Cart is being used as a 
comprehensive outreach tool by 
educating the students on how they 
may benefit from the Counselling 
and Career Coaching services in 
addition to the critiquing of résumés; 
i.e, it offers an assortment of re-
sources ranging from peer tutoring 
information to stress management 
tips. 
 

HOW? 
The Résumé Cart is operated by 
four students who are well-trained to 
do BASIC résumé critique. They have 
excellent English spelling and gram-
mar skills, a willingness to learn and 
a friendly, pleasant demeanor. When 
a more in-depth Résumé critique is 
required, students are referred back 

Are You Suffering from Resume Overload? 
Elisa Lepek, Intern - George Brown College 
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I n the last issue of Between Us/
Entre Nous, I wrote of some of the 
changes we had made in the Cam-

brian College Counselling Centre 
over the past year or so.  This issue, I 
wanted to share one particular initia-
tive we’ve been working on.  I’ll focus 
my comments on select developmen-
tal issues as opposed to the content 
of our work, which I’ll leave until the 
content bugs are worked out and the 
model ready for unveiling. I’ll begin, 
however, by providing a bit of back-
ground from my own perspective.    
 
After working for over a decade at a 
local community mental health pro-
gram, I left for college employment.  
While the ledger was heavily bal-
anced in favor of my decision, one of 
my most conspicuous losses were my 
former colleagues no longer being 
part of my work-life.  Not being able to 
walk down the hall and consult with or 
plan a session together were palpable 
absences for me.  Further, some of 
these colleagues were increasingly at 
the cutting edge of therapeutic prac-
tice. I didn’t want to lose contact with 
them. Like-minded, we decided to 
develop a peer counselling/therapy 
group whose primary purpose was to 
improve the skills of its comprising 
members.  This comprised the 3 cur-
rent Counselling Centre staff (Maria 
Kostakos, George Dunne and myself) 
and 2 of my former colleagues (Cindy 
Hebert and Carol Managhan).   Apart 
from inevitable problems around 
scheduling, there were more complex 
issues that required sorting out.  
 
Our broad ambition was to improve 
each of our clinical skills through ob-
served sessions. Typically, this would 
occur through role-playing.  Our is-
sue, in using this approach, was that 
role-plays are more often than not 
theatrical (and poor theatre at that), 
as the actor-client cannot generate 
the spectrum of real verbal and non-
verbal responses that an actual client 
would.  Plus, and I can attest to nu-
merous experiences of this, depend-
ing on the actor (and perhaps his or 
her relationship with the therapist), 
the ‘client’ frequently ends up being 
the ‘client from hell’ or, alternatively, 
an unrelenting sycophant.  Neither of 
these possibilities appealed to us 
stimulating a search for a fresh ap-
proach.   
 
Evidence mounts indicating that 
therapists’ skills acquisition is facili-
tated far more effectively when the 
simulated ‘therapy’ session is based 
on ‘real’ problems rather than role-
plays.  To be clear, I’m not talking 

about the ‘client’ presenting with com-
plicated PTSD or anything too per-
sonal or potentially revealing.  Rather, 
each of us has a bundle of problems 
to choose from, with most being 
pretty innocuous and appropriate for 
a collegial simulation.  Consequently, 
we agreed that each of us would 
share a real-life problem when it was 
his or her turn to be the ‘client’.  Our 
first issue was thereby resolved. 
 
Our second issue involved construct-
ing a process that meaningfully occu-
pied the 3 clinicians outside the client-
therapist roles and was flexible 
enough to accommodate less than 3 
and potentially many more than 3 cli-
nicians at a future date (from the get-
go we limited our numbers until devel-
opmental work was complete).  We 
intended for those outside the roles of 
either ‘client’ or ‘therapist’ to remain 
fully engaged in the process by ac-
tively observing the session and then, 
hopefully, providing useful feedback 
to the ‘therapist’.  What we definitely 
didn’t want was that all-too-familiar 
feedback frenzy where every consult-
ant-clinician provides impressively 
sage shotgun-style feedback in the 
spirit of one-upmanship. In turn, the 
‘therapist’ politely nods though the 
savvy observer would recognize that 
he or she gradually displays less en-
thusiasm, growing animus and/or di-
minishing self-worth.   
 
 These telltale signs of dispiritedness 
sound as the first few bars in the 
death march of many a peer counsel-
ling/therapy group of mixed therapeu-
tic backgrounds.  As we had little in-
terest in engaging in a masochistic 
exercise or in pursuing a project 
doomed to failure, we brainstormed.   
 
George, based on a feedback ap-
proach introduced to him at the 
School of Education at Acadia Univer-
sity, suggested the following.  The 
therapist would begin each session 
by requesting that the consultants 
provide specific, behaviourally-
anchored feedback which each con-
sultant would offer up at the conclu-
sion of the therapist-client interaction.  
 
This puts the onus on the therapist to 
set parameters around what type of 
feedback was desired from the con-
sultants and not visa versa.  The con-
sultants’ initial responsibility was to 
clarify the therapist’s request(s) so 
that their observations were focused 
and feedback was targeted.  We ex-
pect that as long as the consultants 
provide concise, targeted feedback, 
we could expand the number of con-
sultants to as many as 10 in any 

given session. 
 
Feedback would be limited only to 
what the therapist requested.  We 
wanted to be respectful of the thera-
pist’s experience as, of anyone in-
volved, the therapist was the focal 
point of the process and the one who 
put him or herself most on the line.  
Unsolicited feedback could very pos-
sibly demoralize the therapist.  Given 
that the process is rotational, with 
each of us having a turn, we realized 
that therapist brutalization could inevi-
tably be the fate of each of us.  Imag-
ining this acted as a powerful motiva-
tor to develop a sensitive process. 
 
We further agreed that while the 
‘client’ might benefit from this session, 
it was not the intent of the session 
and that any benefit gained would, 
therefore, be incidental.  Conse-
quently, the ‘client’ could little more 
expect a personal epiphany than 
would Hemingway’s pen (though it 
was anticipated, and has been borne 
out, that the ‘client’ would probably 
experience a sense of client-hood). 
Again, any benefit would be inciden-
tal, as our primary intention was to 
improve the therapist’s skills in the 
area in which he or she wanted to 
improve.   
 
Our secondary intention was that the 
consultants improve their skills in ob-
serving a specific area of skill deficit 
and in providing feedback in a useful 
manner.  The therapist would facili-
tate this by providing his or her own 
reflections to the consultants regard-
ing the feedback he or she just re-
ceived. Therefore, unlike what is de-
sired in a typical client-therapist rela-
tionship, the client ironically would be 
the only one in this loop who really 
was not expected to improve through 
the process.  
 
So far, we have utilized the model on 
3 occasions and each time have 
found this process stimulating, useful 
and worth developing further.   
 
 Unsurprisingly, our ongoing struggle 
has been to schedule meetings and 
then meet without disturbance. This 
has been hit-and-miss and I regret to 
say we’re still banging our collective 
heads over this one.  However, over-
all ,we remain optimistic and we forge 
ahead, with our current aim being to 
create a training DVD and, in the fu-
ture, offer the model up for publica-
tion.   
 
 
                            Enjoy your summer! 

A Work In Progress 
Darren Annala, M.A., C. Psych.Assoc., Counsellor, Cambrian College 
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I ’ve been at Humber nearly 3 years and, as I look back, so 
many stories stand out for me. Working with our students 
has inspired me, taught me so much, humbled me and 

given me many a laugh. 
 
I recall one gentleman from India who quickly found out that I 
was from there too. I worked with him on issues around 
boundaries and relationships within his family and with a pro-
spective life partner. For several sessions, he hadn’t had the 
need to refer to me by my name. Then one day, out it came: 
“Aunty”. He called me “Aunty!” That is the respectful term one 
would use to an older woman if they were Indian. I did my 
utmost not to burst out in laughter. No, this would not work. 
Besides, there was no way I wanted to be his aunty! I gently 
drew his attention to this and had him, with much effort on his 
part, call me Joya. There are many opportunities to teach… 
and to learn. I have learned that I am often as vulnerable as 
the students I see. I interpret behaviours the way I do and 
often without question. I saw a student for a few sessions. 
She was in great distress and it was difficult for her to even 
accept the fact that she needed help. Then, she just stopped 
coming. I’d see in her in the hallways and she never looked 
my way. She clearly avoided me and I could think of a few 
different theories about why. Most reflected back to me. Sev-
eral months later, I received a phone call from an alumnus 
who said she’d seen me a few times and that I may not re-
member her. She wanted a referral to a counsellor in her area 
who had my style! It was her! Who would have ever 
guessed?  
 
We speak about learning to stay with silence. My biggest 
learning was from a student whom I’d seen once, and who 
returned for a second session a week later. We spoke briefly 
in the first 5 minutes, after which she grew silent. I enquired 
after her once, then again. Both times, she said she was fine 
and was comfortable. She looked like she was thinking, re-
flecting…. I thought, “What are you thinking about?”  
 
But, no, I knew better than to talk. Every several minutes I’d 
check in and say something like “ I’m just checking to see if 
you’re doing okay?” And she would nod. This went on for 
about 40 minutes. A few minutes near the end, I had to inform 
her that we had just a few minutes left. She nodded. She told 
me she appreciated the time. She sounded sincere. She left. I 
have never seen her again. A lesson in detachment? Comfort 
with silence? Staying out of the client’s way to help them? 
I will never forget the young man who came to me suicidal 
and depressed. Over time, he seemed to have made pro-
gress and, after several sessions, I suggested that perhaps 
he could come less regularly or just whenever he felt he 
needed to. The next time I heard of him was in another crisis. 
This time, the situation escalated to a point where his par-
ents, classmates, faculty and half the college staff 
(exaggeration!) were involved. He would threaten to sue the 
college or an individual every once in a while. Disciplinary 
action had to be taken and was. My struggle through this was 
in determining my role in the circumstances, keeping a bal-
ance between consultant to the college staff and a supportive 

role to the student, and having finally to disengage from him 
in order to have him seek the help he really needed. Person-
ally, I struggled with my own triggers in identifying with his 
helplessness. Was it a mistake to suggest he stagger ses-
sions because he was doing better? It continues to be a di-
lemma when a student does not seem to be ready to deal 
with their problems and state they come because they like to. 
Simultaneously, there are people waiting to see a counsellor 
because of pressing issues that need attention. Is the one 
who needs to “chat” any less important? Perhaps that will re-
main a perennial dilemma in our world of short-staffed coun-
selling centres. With delight, I recall some students who 
through painful struggles and brave attempts to change came 
out of abusive situations and were able to get refocused on 
their studies, their life goals, and, we all hope, healthy part-
nerships.  
 
What gives me the greatest joy is when students are able, 
with a little guidance, to build a relationship with themselves, 
find their own voices and begin to operate from their own 
strength. I use the initially strange language of focusing “Ask 
yourself what’s really going on… and notice any words or im-
ages or feelings that come up”. It’s amazing how easily many 
of them slip into this new (for many) world of intimacy with 
themselves, learning that they have a lot more strength, wis-
dom and answers to their problems than they ever thought. 
Suddenly they find a whole new way to dealing with their lives 
and studies and relationships. 
 
As an old supervisor once said to me: “You do your job and 
then watch the magic happen.” I have been enjoying many a 
magic show! 

BETWEEN US / ENTRE NOUS 

Reflecting on a Reflective Note 
Joya D’Cruz, Counsellor, Humber College 
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Steven Kusan is an ADR practitioner, Trainer and  
consultant in private practice. He holds a clinical Master of 
Social Work degree from the University of Toronto, and is 
employed as a psychotherapist with a large mental health 
agency in Northern Ontario, Steve is a past  president of the 
Ontario Association For Family Meditation, has served on the 
board of Family Meditation Canada, and was a  
cofounder of the York/Laurentian ADR Certificate Program 
where he instructed family mediation and was head coach of 
skills development. His son Michael continues to be the apple 
of his eye.  

 
 
Mediation is a broad term encompassing a large  
spectrum of ideas. Could you give us a general  
description of mediation? 
 
In the broadest sense, mediation is simply the process 
through which conflicting elements get sorted out. Between 
conflicting elements of the human kind, mediation generally 
involves a third party neutral (the mediator) helping disputants 
move from their respective positions to their mutual interests 
and ultimately to a workable  
agreement. 
 
It would seem that mediators are always in the middle of 
other people’s conflict. Isn’t that a tough way to make a 
living? 
 
If mediators held to the common pejorative view of conflict, 
that is if they saw conflict as being a non-normative indication 
of dysfunction or pathology, then the work would probably be 
unpleasant, even untenable over time. However, mediators 
tend to define conflict in such a way that being immersed in it 
can prove to be a positive experience for all participants. 
 
 
As you have suggested, most folks tend to think that  
conflict is by definition “a bad thing”, but you are defin-
ing it as something positive. What can you tell us about 
conflict that will explain your seemingly unorthodox 
point of view, and maybe change a few minds in the bar-
gain? 
 
I would have to attempt to build the case incrementally. To 
begin with, every individual and therefore every human col-
lectivity has both strengths and imperfections which include, 
on the one hand, the boundless capacity to resolve, adapt 
and grow, and, on the other hand, the endlessly conflicted 
need to do so. Conflict is a normative dynamic that compels 
either an instinctual or deliberated response. Within and be-
tween nature’s multifarious domains, conflict is an inevitable 
and indiscriminate agent of change, its influence and ultimate 
value determined not by its inherent qualities, but rather by 
how and to what effect it is mediated by the organisms in-
volved. Conflict is not to be feared, but respected. Ideally, 
conflict is to be embraced at the earliest sign, and exploited 
as an opportunity to improve upon the circumstances that 
gave rise to it. In the context of human relations, the occur-
rence of conflict poses a uniquely ripe opportunity to deepen 
and broaden one’s understanding of self and others, fuse 
creativity with pragmatism, and expedite the actualization of 
human potential. People exist interdependently within elabo-
rate contexts. They influence and are influenced by their 
physical and social surroundings. They create and to an ex-
tent are the products of the cultures that give texture to their 
lives. Entanglement and conflict are normal and frequent cor-
ollaries of the interplay between people and their multifaceted 
environments. 

 
You do make a convincing case for the normative  
qualities and potential benefits of conflict. However, 
would you not agree that the potential for conflict to 
worsen things remains very real? 
 
Yes, of course, conflict conjures every potential, good and 
ill. The critical thing is to recognize that conflict is itself a 
form of change and a harbinger of yet more change to 
come. Change for the better is always a possibility; how-
ever, the optimization of conflict between people on a pre-
dictable basis requires specialized knowledge and practical 
know-how. 
 
 
How would a college student acquire the insights and 
skills required to do successful mediation? 
 
There are a number of mediation specialties if you will; or-
ganizational mediation, insurance mediation, labour media-
tion, interpersonal mediation, and family mediation are 
among the more popular forms. All of the mediation sub-
types share a common knowledge base and skills, and ad-
ditionally each has its unique requirements for successful 
practice. Most of the colleges and universities throughout 
the province offer mediation courses and/or courses closely 
related to mediation. There are also experienced practitio-
ners who offer Alternative Dispute Resolution (ADR) train-
ing through the private market. Generically, law and behav-
ioural science backgrounds are useful, and a specific back-
ground pertaining to a mediation sub-modality would be an 
asset as well. 
 
 
Do you specialize in any one type of mediation? 
 
 Although I consult across the various modalities, these 
days the direct practice work I do is almost exclusively in 
the field of family mediation. 
 
 
What is the process of family mediation for separating  
couples? 
 
The process begins with an appropriateness screening to 
ensure that the parties are suitable candidates for media-
tion. Though not every mediator would report the same ex-
perience or have the same opinion, in my experience and 
belief, people who are truly unsuitable for mediation are 
very few and far between. In the most challenging situa-
tions, certain modifications of the typical family mediation 
model are usually effective. Contracting is then done with a 
view to providing clients with an overview of the process, 
identifying the issues for mediation, clarifying fees, articu-
lating client and mediator responsibilities, and explaining 
the early termination criteria and procedures. The substan-
tive issues are then sequentially addressed in accordance 
with the specific circumstances of the case. For example, 
mediations involving couples with children would begin with 
the parenting plan. This is because the parenting plan will 
inform child support which in turn may influence spousal 
support and the way in which assets are distributed. The 
parties’ agreements on the substantive issues are detailed 
in a memorandum of understanding. This document is not 
legally binding, but is rather a statement of intent by the 
parties. I always insist with my clients that they receive in-
dependent legal advice (ILA) regarding the content of the 
memorandum before binding themselves to it.  
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The ILA seldom has clients rethinking 
their agreement, but it does occasion-
ally happen that a certain aspect of the 
agreement needs reworking. The cli-
ents have completed a good deal of 
successful negotiating with each other 
by this point, and consequently, any 
fine-tuning is typically a straightforward 
piece of business and is easily man-
aged. 
 
 
 Why would people choose a media-
tor over a lawyer in the case of a 
marital separation? 
 
Family mediation offers the best of all 
worlds. It provides the parties with an 
opportunity to determine their own fate 
through a guided non-adversarial proc-
ess that remains sensitive to their legal 
rights. The fact that it is the parties 
themselves who fashion their own 
“deal” tends to produce agreements 
that are more satisfying and enduring 
(in comparison with judge imposed 
litigated “agreements”). In truth, al-
though mediation offers the most ele-
gant process, people are often at-
tracted to it because it invariably saves 
them a great deal of time and money. 

(page 12 continued...) 

I have been a Security Adminstrator for 
the past few years. In that time, I have 
seen students at their best and at their 
worst. Due to the nature of my work, it is 
no surprise that my crew and I are the 
responding body when students may be 
in distress or acting inappropriately.  
 
I am blessed with an intelligent, articu-
late and industrious group of counsel-
lors that seem to add meaning and in-
sight into why students may feel the 
way they do. Together we are able to 
assess the magnitude of the circum-
stances and develop various plans that 
will enable the student to achieve their 
academic pursuits  with as little interfer-
ence as possible. There is no escaping 
the fact that while students chase their 
dreams of completing a post-secondary 
program, they are bound by the stress 
that college life contains. 
 
I remember being told that my college 
years were to be the best times of my 
life, and, for the majority of the time they 
were.  While the college years are 
memorable and enjoyable, they can 
also be among the most stressful and 
anxious times. Students are faced with 
constant evaluation from professors( a 
good thing). Personal and parental ex-
pectations are always on their mind. 
Financial stress is often a way of life for 
students. Living in extreme close quar-
ters with peers leaves little privacy. Ca-
reer decisions, serious relationships and 
the move towards independence are 
common issues as well. Does the world 
get anymore real than this? I think not! 
Making these the best years of their 
lives involves developing an approach 
that is proactive and should include a 
support network.  With all these factors 
weighing heavily on students’ minds, it 
is only a matter of time before a certain 
few find themselves in my office be-
cause of some kind of inappropriate be-
haviour. 
 
Identifying to the student that their be-
haviour was out of line is fairly simple. 
Now for the tricky part, trying to figure 
out why they did what they did to avoid 
future incidents. This is when I call upon 
our industrious  counsellors to 
assist in developing a plan that will al-
low the student to continue their studies 
and maintain an acceptable standard of 
behaviour. I have found that students 
have begun to appreciate the partner-
ships between Security and Counsel-
ling.  The supportive environment 
leaves them feeling like someone is on 
their side.  They no longer feel like the 
law of the land is falling harshly upon 
them and they will be left to figure it out 

on their own. This can make the entire 
process somewhat easier; the students are 
more open to co-operation, they feel em-
powered to help themselves, ask for help 
when required,  and, at time accept respon-
sibility for their behaviour.  This in my mind 
is one of the greatest lessons a student can 
take away from their college experience. 
So please allow me to take this opportunity 
and tip my hat to all the Ontario College 
counsellors that work hand and hand with 
their respective security departments to 
make their institutions a safer place to live, 
learn and study. 
 

Editors Note: We asked John to submit a 
piece on the relationship between counsel-
ling and security. It has definitely been a 
valuable relationship for our centre.  We 
humbly accept his compliments. 

Working Together for Student Success 
John Hammill,  Coordinator of Security, Cambrian College 
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The Counselling Centre has physically moved to a new 

area of our college and away from the hustle and bustle of 
admissions, registration and financial aid. Our new space 
greets you with natural light and a calm ambience. Students 
and staff are positive about the new locations while we are 
settling in just fine. 

 
The counsellors along with the move, have begun initiat-

ing two new electronic processes: 1) Booking appointments 
on line. By this fall we hope to have on-line booking available 
for students for academic and career counselling appoint-
ments. 2) This summer we intend to have our career test 
(The Strong Interest Inventory) , move from a paper and pen-
cil administration to on-line administration. This electronic 
process will hopefully be up and running by July of 2006. 

 
As part of our quality improvement process, we have de-

veloped a counselling satisfaction survey, welcoming our stu-
dents to provide feedback on how they found the counselling 
session. We hope to start distributing the satisfaction survey 
in the fall. 

 
In closing, Maria Kostakos has agreed to take on the role 

as coordinator of the Counselling Centre this September. 
George Dunne has been at the helm as the coordinator for 
the past three years. Our hope is that each counsellor will 
take on the leadership post every two years. Rotating the co-
ordinator is one way of keeping the Counselling Centre fresh 
with new opportunities, ideas and processes. 

 
Have a safe and fruitful summer. 
 

 
S.O.S 
 
In the fall semester and again in the winter semester, around 
exam time, Conestoga College Counselling Services offered 
a new outreach activity called S.O.S. or Success Over 
Stress. We set-up a display in a busy hallway for one week 
with information about managing stress and staffed it for one 
to two hours each day. A comedy video like Mr. Bean was 
playing to provide some comic relief and also attract atten-
tion. The display contained handouts about stress and exam 
preparation and was sweetened with some life savers. While 
it was staffed, students stopped to talk, ask questions and 
get support or a walk to our office to make an appointment. 
During the other hours, handouts and candy disappeared. 
 
 
 
Beat the Blues at Conestoga College 
 
Everyone needs a pick-me-up in February. So, we decided 
to have some fun, remind students about Student Services 
and offer some help with the February blahs. In a lobby area 
that bears a lot of traffics, we arranged an attractive, bright, 
eye-catching station for three hours in the middle of the day. 
Lively music and a vacation DVP picture show [ski and sun] 
attracted attention. There were handouts provided on Sea-
sonal Affective Disorder, depression and free fun. We bor-
rowed an Ott light for students to experience and an acu-
puncturist volunteered to do needle free acupuncture to 
calm or stimulate. Business was good! 
 
 
 
On The Move 
 
This winter, Counselling Services at Conestoga College has 
been living in a construction zone. Hammering and drilling 
periodically accompanied our work. The good news is that 
we gain from the outcome. Very optimistically, we move into 
a new Student Centre ready for September. More realisti-
cally, we take possession some time in the fall semester. 
Early in May, we make a temporary move so that construc-
tion can continue. We will tell you more from our new home. 

CAMBRIAN COLLEGE CONESTOGA COLLEGE 

UPDATES 
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Introducing our interns: 

·       Counselling and Career Coaching has hired three 
interns who graduated from the Career and Work 
Counsellor Program in December.  

·       One is at our Casa Loma Campus and two are at 
our St.James Campus 

·       The interns responsibilities are focused on the 
Career Search process including; resumes, cover 
letters, interview preparation, job search tech-
niques, job research, networking, etc. 

·       They are also trained Personality Dimension facili-
tators and are leading these workshops over the 
next couple of months 

·       The interns have been a great addition and con-
tributed in assisting with the high volume of re-
sumes and with the career outreach tables set up 
in targeted college locations  

·       We certainly recommend the benefits of the in-
terns to other colleges who may consider doing 
the same. For more information please contact 
Barbara Simmons @ 416-415-5000 x 2105. 

 
Counsellor Partnerships with Programs 

·       Each counsellor is partnered with a Division to 
encourage greater use and knowledge of services 
amongst the college community 

·       We have been able to increase student use of our 
services by partnering with faculty to provide in-
centives. These might be through bonus marks, 
assignments related to taking workshops, contests 
where the students need to attend a workshop or 
meet with a counsellor. 

·       Delivery of in class Quick-Tip workshops on stu-
dent success (e.g., Note-taking, Stress Manage-
ment), Career Workshops and Personality Dimen-
sion workshops on a large scale to assist with ca-
reer exploration 

·       Consistent marketing by staying in contact with 
faculty (with varied success – i.e. issuing “Report 
Cards” for each Division demonstrating our per-
formance over the 4 year with their students.) 

 
Resumes critiques 

·      Due to a combination of factors we have been 
flooded with a high volume of students wanting 
resume critiques 

·      These include our partnerships, the increasing 
emphasis on having students job and co-op 
ready, and preparing students for career fairs 
(for example, this semester for Hospitality and 
Child & Youth Worker programs) 

·      The volume of resumes has become a concern 
in monopolizing our time and taking away from 
other counselling services. We are in the proc-
ess of rethinking how to balance our service de-
livery and have considered – a resume cart, es-
tablishing a resume tutoring lab and of course, 
the ongoing request for the college to set up a 
career centre… apparently this is getting real 
consideration for the coming year(s)  

·      Work with the International students, specifically 
Career Fair preparation workshops with Hospi-
tality international  students, has increased their 
attendance at and readiness for the Fair 

 
Our focus at Humber during the 2005-06 school year was 
student outreach.  In addition to providing individual counsel-
ling to our students, we concentrated on increasing our profile 
to Humber and University of Guelph-Humber students.  A 
marketing committee, composed of 3 of our counsellors, was 
formed.  Their first task was to review and update our bro-
chure.  Their creation of a counselling logo facilitated the 
branding of our department and resulted in a graphic that is 
quite eye-catching.  This brand will appear on Counselling 
Services brochures, posters and business cards.   
 
We developed a partnership with The Humber Student’s Fed-
eration (HSF) that assisted us in “getting the word out” about 
counselling.  We were able to use their HSF booth several 
times each semester to promote Counselling Services to the 
Humber community. 
 
This was the first year that we provided much needed support 
specifically tailored for our mature students. Catherine Wil-
son-Cheverie spearheaded this project and developed a se-
ries of get-togethers as an opportunity for mature students to 
voice their needs and to provide peer support.  She is in the 
process of developing a mature student’s handbook. 
 
We continued to develop the support that we provide to the 
Humber residence community.  In collaboration with student 
residence staff, our counsellors facilitated a presentation on 
"Sexual Assault Prevention" for 1200 residence students at 
our two campuses.  This is an ongoing project and since its 
inception, the number of sexual assaults in the residence has 
decreased.   
 
Our Peer Mentoring program was launched this past year.  
This initiative was developed in order to link senior students 
with first year students as a way of providing support and as-
sistance to Humber freshmen.  
 
And on top of all this, we have been busy with our prepara-
tions for the OCC/CCDI conference in May.  We look forward 
to seeing you all at what will surely be an informative and ex-
citing conference. 
 
 

GEORGE BROWN COLLEGE HUMBER COLLEGE 
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For the first time ever, the counselling department has developed a Counselling Report for the fall semester of 
2005. (Given the huge amount of work this report was, we realize now why one of these has never been com-
pleted before!!!) This report provided a clear description of the professional qualifications of the three available 
counsellors, and the services provided including personal, academic, and career counselling to current and pro-
spective students, as well as alumni of Loyalist College. The Counselling Report also summarized statistics on 
total student usage, gender, reasons for visits and the impact of counselling on retention.  
 
The assessment of department data yielded some interesting statistics on student usage of counselling services. 
During the fall semester of 2005, Counselling Services provided service to 482 individual, current and prospective 
students. Of these 482 students, approximately two-thirds required only a single visit to Counselling Services to 
have their needs addressed. Approximately one-third of counselling appointments are with prospective students, 
helping them explore career options, select courses and complete the admission process. While 35% of the stu-
dents seen were for personal reasons, only 9% of the students accessing the service required more than three 
appointments with a counsellor. 62% of the students using Counselling Services are female, consistent with the 
gender distribution in the college population. Approximately 45% of the female students who accessed the service 
saw a counsellor for personal reasons. However, male students were significantly less likely to see a counsellor 
for personal reasons (45% vs. 18%). Of the students who were seen for personal reasons in the fall semester, 
86% have persisted with their studies into the winter semester. When considering that many of the students had 
significant personal obstacles to overcome, such a high retention rate is one to be proud of! The report highlighted 
the ways in which counsellors have played a significant role in support of management’s recruitment and retention 
strategies. 
 
At the request of the VP of Enrollment Management & Student Services, all three of the counsellors here have 
been developing the curriculum for a Student Success Course. The course is envisioned as an introductory class 
for all new students to the college; designed to enhance their success as a student, and provide skills to build per-
sonal and professional success as well. At this point in the development of the course, areas of focus include 
Leadership, Self-Awareness of personality and learning style, Study Skills, Communications, Health & Wellness, 
Critical & Creative Thinking, and Self-Management. It is intended to be up and running for the fall term of 2006, 
with each of the counsellors taking on a teaching role in the course.  
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