
etween
THE NEWSLETTER OF THE

ONTARIO COLLEGELi

	

3 COUNSELLORS COMMITTEE



B E T W E E N

	

U S

Fall Edition, October 1977

Contents :

Our Helpers :

	

A very hearty thanks to Doris and Marie and Janis
at Mohawk for the typing preparations, and to the
staff at Sheridan College for volunteering to handle
the printing and distribution chores .

Next BETWEEN US :

	

mid-December . Submit material by December l, 1977 .

Ontario College Counsellors' Committee, 1977-78 :

Chairman Pauline Blais Algonquin
Chairman-Elect Morris Bosey Niagara
Treasurer Don Hogan St . Clair
Secretary Jack Fletcher Fanshawe
Regional Representatives - North Esther Szeto Cambrian

East Bill Murphy St . Lawrence
Central Ted Harasymchuk Sheridan
South Rita MacDonald Mohawk

Task Force Co-ordinator Brian Desbiens St . Clair
Newsletter Co-editors Peter Bacon Mohawk

Jim Blakley Loyalist

Editorial - "Why Don't We Share?" Page 1
News from Chairperson, O .C .C .C . 2
Community College Counsellors' Study 3
Looking Backwards : Roots 5
Reviews : Guidance ; the A .A.T . 7
Bud Cullen's Speech to the C .G .C .A . 8
Fall Meetings 11
Report from the Southwestern Region 12
1978 Conference News 13
Ayonnheke 14
College Students' Expressed Needs for Counselling 16
A. Ivey's paper on the Psychoeducator Model 17



WHY DON'T WE SHARE? Editorial Comment

There are a lot of unique talents amongst the counsellors in the C .A .A.T .

system, and they are being . . . . (I'm tempted to say wasted, but that's too

harsh) . . . . seriously under-utilized . Every time I meet with a group of
college counsellors, I am impressed by the wide variety of helping programs

that are being generated across the province, the diverse backgrounds and
interests of the counsellors, and the tremendous amount of energy that so many
of our colleagues invest in their profession . Yet, also, I am disappointed -
it seems that so many of these programs exist in their own little vacuums,
to be of benefit only for individual college target groups, and are rarely
known of or acknowledged by our peers . So why don't we share our skills,
information, programs and resources?

I've heard many reasons and excuses in response to that question . The most
common complaint is "lack of time", and I strongly reject that excuse . Any-
body who wants to accomplish a task, but fails due to a lack of time, has got
his/her priorities screwed up - we meet that so often in our counselling
interviews'. I suggest that the hour spent in one counselling interview could
often be better spent preparing a shared resource, when considering the number
of people that might benefit from that hour's effort . I would also quarrel
with the "lack of funds" reason - there are many untapped sources, if we check
our own college system thoroughly . Also, if your resources are in demand, let
the receivers bear the costs of materials - after all, you are suplying the
labour :

So how do we accomplish this sharing venture? At the recent O .C .C .C .
Executive Meeting, the idea of a central "clearing house" was mentioned . It

would be tremendous to have an efficient, low-cost, counselling resources
centre, an office that could collect and distribute material of broad and
particular interest to our counselling centre staff groups . However, that
remains as a far-flung brainwave at this time, but the need for sharing is ever-
pressing . I propose three currently available avenues to help accomplish this
need : l . the annual spring conference, an excellent opportunity for counsellors
to present their pet projects in casual or formal style ; 2 . regional meetings,
two or three occasions each year to enjoy the stimulation of a mini-conference ;
3 . and of course, the provincial newsletter, Between Us , which is distributed
throughout the province four times per year .

At the recent O .C .C .C . Conference, about fifteen people offered to share their
resources through Between Us , and we haven't heard a peep from a dozen of them

yet . So the question remains, counsellors : are we going to hoard our skills

and resources, for the benefit of our own college students only, or will we
share with each other for the possible benefit of all college students across
Ontario?

Peter Bacon



Dear Fr4Lends and colleagues,

September 19, 1977

Welcome back to a new academic year . I
hope your summer vacations were relaxing, exciting and that, you are
feeling energized and enthusiastic BECAUSE I have a. very important
and urgent request of all of you . As you are well aware, in our
Annual Spring Meeting at the Opinicon (sigh! such a high) we created
an ad hoc position on the Executive Committee of O .C .C .C . to give
leadership tc a standing committee which would have as it's mandate
the Study, of the Definition ant Direction of Conmiunity College
Counsellors in Ontario . Brian Desbiens of St . Clair who was elected
to this position will be keeping our riemberEhip up-to-date on the
proceedings of this study

The stranding committee will . be soliciting
feedback and input from you on various issues we have researched .
We also feel the urgency to collect some information from you at the
source . At this time we would like to know what you think are the
skills and competencies required of and/or presently existing among
community college counsellors . Please be specific and do not. assume
that all competencies must, be invested in one persor, Nany of you.
have defined or discussed this informally anti formally . We would
now like to collate this information in a more systematic fashion .
Adding this request as an agenda item in your , next deparmental meeting
(for those of us who know that animal) would be helpful . . We ask that
you forward this information to your reEi_onal representative or to me
before December, 1.977 .

I thank you in advance for contributing to
a task that is challenging; yet potentially repetitious and frustrating .
Given the general employment scene in the Country arid in Ccnmaunity
Colleges, and given the advent of ether professional groups scurrying
to define themselves (possibly at. our expense), we have a responsibility
to arrive at a . clearer, definition of our roles and directions as
Community College Counsellors .

your response .

/sh

Esther, Ted, Rita, Bill and 1 eagerly await

Sincerely,

Fauline Plais
Chairperson
O .C .C .C .



COMMUNITY COLLEGE COUNSELLORS STUDY

As we are all aware, during the past year much has been spoken of
and little information has been obtained regarding the proposed O .P .A .
legislature . I was quite pleased with the evolution of our discussions
at the recent conference in that we were able to move from a position
of defensiveness about our relationships with psychologists to one of
clarifying our role, skills, and philosophy .

My thinking to date leads me to believe that the mandate you, the
college counsellors, have given to the executive of the Ontario College
Counsellors has the following aspects :

1) Continued dialogue through the Committee of Presidents
with significant ministerial figures regarding a potential
college of psychology and its impact on college counsellors .

2) Dialogue with the Committee of Presidents regarding the
philosophy of education of the colleges of applied arts
and technology .

3) Competencies and role definition of college counsellors
as we perceive ourselves and are perceived by others
within the College System .

4) Clarification within our own group as to what a college
counsellor ought to be expected to do .

3 .

Needless to say, in order to manageably approach these areas ;
the assistance and collaboration of all the counsellors in the province
will be necessary . Since it appears that we are plotting future
directions for counselling through this study and through our dialogues,
I believe that it is imperative that all of us think seriously about
these issues and provide input .

A series of questions needs to be generated regarding the relation-
ship we would like to have with O .P .A . Also, a series of questions
should be raised with regards to the role and place of counsellors
within the College System . These questions need to be related to the
educational philosophy of the College System . Therefore, I would ask
that each college in the system take time to think about questions
they would want to ask or have answered .

Also helpful would be any documents that you think are germane
to these issues . Please forward them to me or your regional represen-
tative . These questions, documents, and references will be helpful
in our deliberations . Also, studies on counselling in Ontario, other
provinces in Canada, or in the American systcv could be helpful . In
addition to correspondence with the various professional organizations,
I have reviewed the basic documents that I have been able to compile
to date . The major findings are included in an additional article in
this newsletter .
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In order to better comprehend the role of counselling and coun-
selling centres within the College System, the regional representatives
on O .C .C .C . have been asked to contact the various colleges to request
policy statements regarding counselling . These would be statements
included in the Board of Governors' minutes, Five-year Plans, etc .
and which would outline the basic perceptions each college has of
counselling . It is not our intention to circulate or forward any of
these statements on in any public way . It is only our intention to
observe and learn from the different documentation within the individ-
ual colleges in order to help counsellors formulate statements that
might be helpful to their own college counselling development . Also,
it is our intention that this might be helpful in terms of defining
more specifically the skills and competencies the individual colleges
see counsellors providing .

approached
counselling

In addition to the above approaches, the executive has
the various groups regarding possible funding of a study of
role skills and competencies within the College System . On behalf of
the executive, Ms . Pauline Blais, has approached
ation regarding assistance . Also, Pauline and I
Ministry and have forwarded a tentative proposal
considered this fall for funding . Your input as
of the study is needed . I would ask that anyone
input into the approach, methods, and objectives
please contact me directly or your regional representative .

the Counselling Found-
have contacted the
that we hope will be
to the specificity
who wishes to have
of such a study

Also on behalf of the O .C .C .C ., Gayle Dumsday, Pauline Blais, and
I attended the Muskoka O .P .A . Conference on Professionalism . It was
our intention at this time to actively participate in the O .P .A . Con
ference to gain a greater appreciation of the status of the legislation
regarding the college of psychology and the intentions of the O .P .A .
It is our understanding that sufficient documentation has been presented
to the Minister of Health for him to consider whether to take this piece
of legislature forward in the new year . It is up to the Minister of
Health whether to place sufficient value on this legislature such that
it would become one of his top priorities, therefore being presented
early in 1978 . It is definitely the intention of O .P .A . to formulate
all codes of ethics and codes of conduct in a format consistent with
the Department of Health's, so as to be prepared for the earliest
possible approval .

Mr . John Lynch and Mr . Art King who are our liaison people at the
Ministry of Colleges and Universities and attempting on our behalf to
determine when and if such legislation is going to be taken forward
this year . At this time, we do not have a clear understanding of the
specific content or timing of the legislation . However, we are attempt-
ing to determine both of these factors .

In the interim, the executive of O .C .C .C . have become aware of
the fact that as a group community college counsellors have not dev-
eloped criterion and standards to be considered a legal profession .
It is our intention through a study of counselling to attempt to develop
a professional role definition for counsellors within the College System .
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In many ways the external threat to college counselling is not as
great as that of the internal threat . By this, I am referring to the
restricted dollars, the reorganization, and the lack of understanding
within the College System . As stated in our discussion in the spring
and several times since, our professional position can only be improved
if we become clear as to what specific skills and competencies we uniquely
provide within the College System, and clearly demonstrate the importance
of counsellors . It is this latter focus that we believe should be the
primary thrust of the executive .

In order to carry out the clarification of our roles, competencies,
philosophy, etc ., this will require a dialogue amongst all college
counsellors . It is through the generation of information and the asking
of pertinent questions that I believe we will become more clear and
knowledgeable about who we are and our proper place . I am looking for-
ward to this dialogue and would hope that within each college lively
consideration will spring forth generating new ideas, information, and
challenges for the executive and me .

Brian Desbiens
Ad Hoc Member
O .C .C .C . Executiv e

LOOKING BACKWARDS : ROOTS

One of the sources that Brian Desbiens and the Executive Committee
have been investigating in their attempt to define the college counsellor's
role is the _C ollege of Applied Arts and Technology , Basic Documents
(Ontario Department of Education, 1967) . The Basic Documents define the
goals and proposed directions of the CAATs . In order to keep other
counsellors informed, quotes relevant to counselling are being reprinted
here .

Quote : (Page 34) "Adequate counselling services are critical . Admission
to a College must -:F-e- based on the ability profile of the student in a
selected field of endeavour, rather than on prescriptive entrance re -
quirements- alone .

What is of greater significance is the combination
of basic capacity, energy, experience and motivation,
which, with proper guidan ce, can lead to improved
skills, better understanding, increased knowledge,
alteration of values, and an enrichment of the
adult life .

(Siegle, Centre for the Study of
Liberal Education for Adults)
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This suggests a full rare of di agnostic test, coupled with_ personal
interviews . It suggests further, a team of counsellors as the only
viable method, with counsellors who are fully qualified in normal and
social psychology, testing and evaluation, employment needs and con-
ditions ; and, since many students are often emotionally or physically
handicapped, counselling entails the availabil it y of psychiatric
services .

It may be found necessary for the counselling division of a College
to establish a Study Skills Clin ic ; many of the learning problems
encountered in the College stem from an inability on the part of
students to organize their activities in such a way as to derive the
maximum benefit, personal or vocational, from their chosen programs
of study" .

Quote : (Page 7) "The long-term solution to most of our problems obvi-
ously lies in education and trainin g, in the fullest poss i ble develop-
ment and utilization of all our human resources . We must prepare
Canadian youth to enter the multitude of highly-skilled jobs
today and the ever greater number which will arise in the future ."

available

Quote : (Page 7) "It is the task and the purpose of this government to
provide whatever opportunit ies are necessary to enable each individual ,
_t hrough education, to develop his potentialities to the fullest degre e
and to employ his talents to the greatest advantage , and we plan to
accomplish this through free choice, not by coercion an d regimentation
of our fellow-citizens ."

Quote : (Page 8) "Now, having put in training our plans for other areas
of our school system, we can focus our attention on the design of this
remaining section, directly related to the applied arts and technology,
for full-time and for part-time students in day and in evening courses,
and planned to meet the relevant needs of all adults within a commu-
nity, at all socio-economic levels, of all kinds of interests and
aptitudes, and at all stages of educational achievement ."

A second source document that deals with counselling in the CAATs
is The Guidelines for Governors , Colleges of Applied Arts and Technology
(Ontario Department of Education, 1972) . Two quotes dealing with
counselling follow below .

Quote : (Page 16) " It is our policy to develop a first-rate counselling
service to advise the college on the needs of the people, and the
people on the offerings of the college ."

Quote : (Page 20) "H e (pre s ident) should encourage and promote student
organizations and social and athletic activiti es . lie should prom ote
student services for counselling, health, financial aid, placement and
the like . Furthermore, he must provide these services for all the
various sorts of students who come to the college to achieve their goals
and to enhance their personal growth ."

A summary statement by Brian Desbiens is an appropriate conclusion .

"In conjuction with the initial conceptualization of the Colleges of
Applied Arts and Technology, Counselling was understood to be a



"critical " component.

	

Continued support is expressed in the basic
documents and guidelines for our services . Also, an indication of
expectancies is expressed.

	

It would appear therefore, that counsellors
need not defend but simply clarify their roles and duties, bring to
awareness when necessary, and deliver services competently

	

in order
to take their assigned place in the College System. "

GUIDANCE

A new publication by .the Ministry of Education called simply Guidance
is an excellent outline of the-areas of counselling . Guidance is essentially
a goals and strategies guide for secondary school guidance, however, most of
the specifics are very appropriate for the college counsellor .

	

In fact, I
was impressed by the balance of the presentation in the areas of self-awareness,
personal concerns, career and educational development, and group counselling.
Although brief

	

Guidance is an interesting summary and an encouraging in-
dication that secondary school counselling is continuing to move towards a
more comprehensive view of counselling and its place in education .

RESOURCES

Jim Blakley
Loyalist College

7 .

Available : AAT (Achiev. ement Anxiety Test ) .

	

This questionnaire
by Alpert and Haber (1960) is useful in differentiating facilitative and deb
ilitative test anxiety.

	

The AAT has been found to correlate higher with GPA
and individual course grades than general measures of anxiety like the Taylor
Manifest Anxiety Scale.

	

The test is useful as an individual tool or for a
class-group presentation . Only limited norms are available, however, norms
could be easily be developed for an individual college .

	

Write : Jim Blakley,
Student Services,

	

Box 4200, Loyalist College,

	

Belleville, Ontario, K8N
5B9.
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NOTES FOR A SPEECH BY THE HONOURABLE BUD CULLEN, MINISTER OF MANPOWER AND IMMIGRATION, TO
THE CANADIAN GUIDANCE AND COUNSELLING ASSOCIATION, WEDNESDAY, JUNE 15, 19 77, MONTREAL, P .Q .

When I was asked to consider addressing your Association meeting this morning, I not only
accepted with pleasure, but I also felt it was most important that I not let this oppor-
tunity slip by without taking advantage of it . We share a common interest, to assist the
youth of Canada through voacational counselling .

As Minister of Manpower and Immigration, I am well aware of the high goals and aspirations
your Assocation has set for itself in helping young Canadians achieve their full potential
and self-fulfillment in life . To a certain degree, we are at a stage in the development
of our civilization where citizens believe that this self-fulfillment can and should be
achieved through work . This is a change from the recent past where work was considered
good in itself . Times are different . Young people are expecting more out of work than a
simple job . And rightly so . Through their work, people are looking for the development
of their own talents and the reward associated with doing something in which one can find
challenge and personal satisfaction . For the majority, work is the predominant activity
in our lives . In view of the time spent at work, it is only fitting that people should
find jobs that give them opportunities to develop their talents, and achieve their full
potential : this is the common interest which we share and the goal which we must achieve .

As guidance counsellors, you have an important role to play in helping these young people
formulate their vocational goals . Proper guidance at the proper time is a most crucial
element in the proper choice of a young person's career . With the disturbing number of
young people searching' for work these days, the importance of our shared responsibilities
in this area cannot be over-stressed . The rate of unemployment for people aged 15-24 is
about two and a half times that of the population over the age of 25 . Since 1961, the
number of young people entering the labour force has increased by 91% . This year alone,
something in the neighbourhood of 480,000 students will be leaving school and most of them
will be entering the labour market .

This continues to be our basic problem : the influx of not only young people but at the same
time women into the labour market . We can all recall the baby boom of the 40s and 50s, and
these young people are now entering the labour market in record numbers . According to
Statistics Canada, the youth population in Canada will peak in 1980 at around 5 .1 million .
Although in the last three years,
the number of private sector jobs
than occurred in the middle and late
labour force is still growing faster
generating . That is the fundamental
abnormally high unemployment rates .

our Canadian economy has been showing greater growth in
available - approximately 200,000 a year which is more

'60s when unemployment rates were below 5%, - our
than the number of job opportunities the economy is
reason why unemployment has grown and why we have

As you may know, these problems are not just confined to Canada . 'Unemployment, and
especially youth unemployment, is wide-spread in the United States and Europe as well . On
a recent trip to Italy,,I had the unique opportunity of discussing youth unemployment with
the Honourable Tina Anselmi, the Minister of Labour and Social Welfare in Rome, whose
problems in this area are overwhelming . Mrs . Anselmi expressed considerable interest in
our manpower programs and policies to help Canadians adjust to social and economic changes
in the job market . Wide interest has also been expressed in our activities in this area
by the United States . In a speech to the Congress just last February 24, Senator Hubert
Humphrey stated that Canada has a youth unemployment problem which is very similar in its
causes and its extent to the youth unemployment problem in the United States, and went on
to list our programs and praise our efforts in this field .

Among the causes of this greater rate of unemployment among youth are several key issues,
including the disturbing lack of communication between the world of education and the world
of work which we are experiencing .

	

I fully realize that there is room for a legitimate
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debate on the aims and content of education and how closely these should be correlated
with the realities of the world of work . The differing expectations are perhaps most
clearly and dramatically highlighted in a recent survey conducted among 3,000 high school
students, teachers and parents in Manitoba . According to news reports (the formal report
will not be published until August) the students and parents ranked guidance as the 2nd
most important function of education, while teachers ranked it in 15th plac.g . The students
ranked the abilities and skills needed for employment as 3rd on their list of the school's
most important goals, while the teachers relegated it to the 38th position . These figures
would seem to support earlier studies that indicated that some 40% of high school students
feel that they are inadequately prepared to make a vocational choice .

I can understand some differences in expectations of education, but when they are that dif-
ferent, and when we know that many many students need more appropriate preparation for the
world of work, some changes are in order . It is frankly disturbing to know that in some
schools, teachers are still required to double as guidance counsellors because budget con-
straints will not allow for the hiring of professionals in this field . When one feels as
I do that proper guidance is at the very basis of the choice of a proper career, one does
not have to search very long for answers as to why a Ph .D . should be driving a taxi or why
a sociology graduate should be typing letters . With inappropriate guidance in the past,
too much emphasis has been put on the importance of a university degree . Not that we are
producing too many over-educated youth, but we are producing too many who are educated in
the wrong areas . In Europe for instance, it is generally understood that the technical
trades are useful and rewarding careers . Here in Canada, even though they are often among
the most well-paid jobs, there is still not the prestige attached to being a tradesman as
opposed to a university graduate . Obviously the educational system must be geared more
closely to the needs of both the economy and of young people who are entering the job
market . But in addition to making university more work-oriented, there must also be a
change in our attitude toward what is a desirable profession . The source of the problem
seems to be the very lack of occupational goals which leads many students to make very
unrealistic and inappropriate choices . If I may say so, I . think that guidance counsellors
have a most important role as agents of change to see that education better meets the
expectations of the students .

Another major problem facing youth in obtaining a job is their lack of experience . There
is the vicious circle in which employers want experienced workers, but are not prepared to
hire them to give them experience . As I was recently telling the Canadian Council on
Social Development's Conference on Youth Unemployment, the main reason the tight job market
has hit hardest at young people is simply that they started without a job .

There are a number of initiatives that can and should be taken to improve this situation .
One is to arrange for students to get some practical experience in the world of work as
part of their school program . We have evidence of a few very good cooperative education
problems at the post-secondary level but we need many more . My Department is keen to
promote experiments in activities which would involve for instance'secondary school training
in the mornings and internship in retail establishments in the afternoons . We are currently
offering funds for pilot projects in this area . In my mind, it is essential that we try
to introduce cooperative education into as many different fields as possible . But co-
operative education programs are not always easy to start up . They take a great deal of
planning and collaboration and hard work to arrange . The existing cooperative education
problems prove that a more productive combination of education and work than many students
now experience is possible . I hope that further consultations with the provinces on this
matter may lead to productive applications for even more than the million dollars of co-
operative education projects we hope to assist them with this year .

A second key response to the perennial problem of the young worker who cannot get a job
without relevant private sector experience and cannot get experience without a job, is the
Job Experience Training Program or JET . This program, which is operated by Boards of Trade
and Chambers of Commerce for my Department, provides work experience of up to nine weeks



in the summer for potential high school drop-outs in order to help them decide whether
they wish to remain in employment or return to school . This summer alone, 2,400 students
will be involved in this program .

For students who have left high school and been in the labour market for more than three,
but less than twelve months, a winter component of JET has been instituted whereby employers
agree to hire them on nine weeks of probation, on the understanding that the youth would be
retained if all works well . As in the summer component of JET, my Department can provide
a subsidy of up to 50% of a participant's wages .

	

Some 6,000 youth will be enrolled in this
program this coming winter . Considering the need for a majority of students to have some
sort of internship in their schooling years, these are only the beginnings of what has to
be done and we are anxious to see departments of education and schools wholeheartedly join
us in addressing this problem . It is a good example of how the private sector and the
Federal Government can co-operate, both to provide immediate employment for young people
and to overcome their longer-run problems .

One of my Department's most recent and interesting innovations which I understand you will
have an opportunity to experiment with at this Conference, is a new computerized occupa-
tional exploratory system, aptly named "CHOICES" . Utilizing computer terminals to explore
occupational choices, it will enable people to tell a computer what characteristics they
have : interests, aptitudes, education, physical attributes, etc ., and what they expect
from a job : by way of salary, future outlook or working conditions .

	

The computer will
provide a list of occupations, if any, that meet these criteria . Furthermore, it will
also reveal what demands are not available in an occupation - salary expectations may be
too high, for instance . CHOICES will always have the power to keep people in touch with
reality by telling them what they might do to improve their chances of success in various
occupations . It is still in the development stage, but it is expected to be ready for
general use within the next year or so .

Another major bridging of the gap between school and work involves you in your most impor-
tant role as guidance counsellors . It appears that parents and students do expect much
in the way of vocational counselling from schools, and we encourage employers to expect
the same from our Manpower Centres . In Canadian communities, these ideals have become a
reality at more than 450 Canada Manpower Centres where 4,000 counsellors help not only
workers find suitable employers, but people find suitable and rewarding jobs . It is for
this reason also that Manpower and Immigration has prepared much in the way of materials
for use in vocational counselling and placement . These items include the vocational
guidance course called Creating a Career, the Canadian Classification and Dictionary of
Occupations, Careers Canada, Career Provinces, Index Tables to Colleges and University
Programs, Creative Job Search Technique and Occupational Forecasts in terms of two and six
year expectations .

In mentioning these different materials that we have developed for use in CMCs and else-
where, I wish to emphasize that we do not visualize that they are'to be used in any kind
of mechanistic way . We are well aware that far too many youths coming to CMCs think that
they are failures, and many of them concluded while they were still in school, that they
were not likely to succeed in either the world of education or the world of work . There-
fore, for many people, vocational counselling must start with helping the youth develop
a more positive self-concept that will not only help the client but also make him more
interesting to potential employers . What I am suggesting is that counselling cannot be
viewed only in terms of dealing with crises, but rather must be a systematic program to
ensure that a person develops attitudes and skills to cope successfully with life .

I trust that you will not interpret my remarks as detracting from the work that has been
done, and the new initiatives that are being taken by individuals, schools and provinces .
The problems that concern us require the initiative and collaboration of all parties . In
this connection I have been pleased to note certain provincial initiatives in creating



employment opportunities for youth . I have also been pleased to note that joint Federal-
Provincial Manpower Needs Committees have been giving increasing attention to developing
programs for youth .

However, with this speech, I did not want to bore you with a lengthy shopping list of
federal manpower programs about which you have probably already read in your school
libraries, our Canada Manpower Centres and the like . Rather, I wanted to put the emphasis
on what I feel would be a much more fundamental attack on the problem : - a new focus in
our training and educational systems so that they are more concerned with the ultimate
fate of their graduates than is now the case ; - the future development of a variety of
Cooperative Education systems across the country for both youths who are in or out of
school ; - a reorientation of our thinking about the relative value of occupations in our
society . In the long run, these are all things that I can see as being of far greater
importance than the very necessary but short-term programs we find ourselves implementing
today .

I hope and expect that the subject of youth unemployment and vocational development of
youth will be discussed in depth at this conference in search of a better means of finding
solutions . I also hope that your congress will make formal recommendations to my Depart-
ment . As I have said, the problems of vocational development of youth are complex and
serious . The Federal Government has done much to try and alleviate the problem, but much
more still needs to be done .

If I may end on a quote from Senator Humphrey's statement to the American Congress last
February : "Canada has taken the lead in youth unemployment . Our young people will be very
fortunate if we merely follow that lead . . . " I feel the solutions lie not in any one
particular domain, whether it be federal, provincial, social or industry . It is a matter
of all sectors pooling ideas and working together, all to the benefit of today's youth,
tomorrow's hope .

Fall Meetings

National -

	

Association of Canadian Community Colleges
November 5-9, 1977. Edmonton, Alberta .

Provincial-

	

Ontario School Counsellors Association
November 10-12, 1977 . Niagara Falls, Ontario .

Regional-

	

South-Western : November 4, 1977 . Mohawk College .
(see accompanying article)

Central :

	

( had one on October 1?,1977 .

	

Seneca College . )

Northern :

	

still planning .

Eastern :

	

tentative plans for late Oct. / mid-Nov.
Algonquin College, Ottawa.



REPORT FROM THE SOUTHWESTERN REGION :

Our region's first (informal) professional development gathering
happened at the Blue Moon near Kitchener on Friday evening, Sept . 16 .
Counsellors from our region were joined by members of the O .C .C .C . executive
from other regions, and by a group from the Waterloo Lutheran University
Counselling Centre . For me, the evening was an opportunity to mix fun and
German-style music and food with exchanges of ideas, projects, and plans .
The hectic pace of orientation month at Mohawk College seemed less over-
whelming after spending an evening relaxing and taking care of myself in
the company of old and newly-discovered friends . My thanks to all of you
who came and created such a good time .

The next gathering of the Southwestern Region is planned for Friday,
November 4th at Mohawk College . So far the agenda includes : (1) a partici-
patory workshop on "self-esteem and learning" which Mohawk College Counsellors
have used successfully with faculty groups to facilitate increased awareness
of the importance of self-esteem in the teaching/learning process . We hope
the session will generate ideas which can be used with faculty at other
colleges, as well as encouraging all of us to think again about our own and
our clients' self-esteem .

	

(2) . Presentation on "career education" by Mark
Garber, Head of Liaison and Career Planning at Mohawk College . (3) Evalu-
ation of counselling staff and services . Overview of the discussion re this
topic at the June 15 meeting of heads of counselling and other counsellors .
Reactions . . . . . . . . . Discussion . . . . . . . . (4) Counselling Health Sciences
students . An informal session where participants will have an opportunity
to discuss common problem-areas, and what we are doing to solve them .
Including : stress management with nursing students, and their "rescue
rackets" (Ron Dakin, Fanshawe), decreasing test anxiety (Faith Kaplan,
Mohawk, a drop-in coffee/counselling centre (Barb Beeler and Rita MacDonald,
Mohawk), liaison between counselling and health services (Mohawk) . What are
others who work with Health Sciences students doing? Please come, tell us
about it, and join the discussion .

To provide balance to the day, there will be coffee, an informal lunch,
TGIF at the end of the day, and dinner reservations at some cosy restaurant
for those who arrange to stay .

Please mark the date on your calendar now, and look forward to an
antidote to the November blahs .

	

'

Rita MacDonald,
Southwestern Regional Representative .



1978 CONFERENCE NEWS :

Your 1978 O .C.C .C . Conference Planning Committee is hard at
work planning your next Conference! The conference location next May
14-17/78 is to be the Niagara Peninsula during the blossom season .

Some of the ideas and workshops your committee is considering
at this time are : Microcounselling

Human Sexuality
Life Work Planning
Counselling the Disadvantaged
Counselling and Constructive Accountability
Leisure Counselling
Adults Returning to School
Counsellor in the Classroom
Peer Counselling
The Burned-out Counsellor
Study Skills
Teaching Relaxation Techniques
Counselling the Student with Marriage Problems

If you know of a 'presenter' who is knowledgeable and
interesting in any of the above suggested topics, or if you have
suggestions regarding workshops or presenters, please send them
on to your O . C . C . C . Plannin g Committee .

c/o Morris Bosey,
Chairman-elect,

	

0. C. C. C . ,
Niagara College, Welland Vale Center,
Box 340,
ST . CATHARINES, Ont . L2R 2L5



Ayonriheke
(

	

"to

	

live"

	

- "1ohavik )

Burn-out : Recharging!

	

I am tired of helping; others - I need something
for me'. - Familiar process ariongst counsellors? Entering my seventh (gasp)

	

f,

year as a counsellor, I could insensitively label. the need for regenerating as
merely a 7-year itch, and I could pretend I have nct heard many colleagues
voicing these : feelings . However I have decided to face "burn-out" and actively
find ways to sustain interest, alertness; and committment in this "helping pro-
fession" .

So before you say you have heard it all before (and you have!) I would like
to share a way of regenerating, rejuvenating, resting which I experienced this
sui .:mer which is available to all of you for the taking or for, passing cn to
students and friends . I spent 3 112 weeks on Vancouver Island - two of which
were with an Outdoor Education Society called Strathcona Park Lodge . Vancouver
Island, a haven of lakes, snow capped mountains, deserted beaches and rolling
Pacific offers instant relaxation and exciting physical adventure . One does not
have to go to the Lodge for this - however this community added a dimension of
"living" which is rarely found in a vacation reE,ort. . Strathcona was an experience
in allowing myself to bring together many facets of being : - testing; physical
limits through backpacking, canoeing, river, crossing,rock climbing; (attempted)
- strengthening my bond with a mountain meadow, an alpine flower, a rain forest,
sand, snow - playing through music, song (daily) and dance - making contact with
people intellectually, cooperatively, caringly - increasing awareness of nutri-
tion, conservation and survival - sensing my root's through the study of West Coast
Native Lifestyles, today and yesteryear . I still feel awed by that exposure . It
is a community where everyone has a place - jocks, intellectuals, naturalists,
philosophers, touchy-feely Lypes, educators, helpers, business types, musicians,
artists, alternate life-stylers . Labels though these may be, Strathcona actively
encourages people to shed roles and meet each other , the land and their inner "stuff" .
It doesn't preach the here and now - it lives it. .

The programs available are numerous - some of which are mountain adventure,
West Coast Native Lifestyles, ocean cartoeing/kayaking, log building, health & pre-
ventative medicine, wilderness survival, group building . Anyone interested can
write for a calendar of events at Strat.hccria Park Lodge - Box 2160, Campbell River,
B .C . I am including a . statement from their 1977 calendar which describes their
philosophy . They can only be congratulated for their success in making this a
reality . Arid I am biased - or is it recharged? - and isn't that what: "Living" is
really about; .

STRATHCONA

Strathcona. offers experiential learning in a working community .
Courses are designed to provide talance and stimulation to existing edu-
cational systems .

The staff is committed to rural. living, conserver attitudes and
preventive medicine . We see our place acting as. an interface between
urtan man and the natural world, ourselves as interprE:ter's . From our
base at Strathcona we explore our world in an energy-efficient way .

Our program is based on wholistic environ ;ental education . Who-
list.ic education does not separate work form: play or, education from
life . Wholism in education is a. ccriposite experience involving all that
is available in both the physical and human environment . Tnerefore, in



addition to teaching skills, we are concerned with the less visible
realms of education where perceptions are changed, confidence is
built, bodies are strengthened, identity is broadened and a basic
sense of integration with nature is experienced .

Activities, though often demanding, take place in a. relaxed
and informal . atmosphere: . Participants are given a chance to realize
and extend their excitement of "living on the edge ."

Basic to our philosophy is the humanism and generosity of spirit
which comes down to us through thE : ages . Strathcona is a combination
of course content plus the experience of being part of a community
where the benefits of shared work are enjoyed . We are evolving as a
model of rural community wherE; spatial provisions and group dynamics
can be explored .

Visitors are valued as participants, not spectators : they are
expected to contribute to the course in whatever way they can .

Regional Indian culture and pioneer history are the foundation
for much of Strathcona.'s programming . We related to nature and our-
selves in ways which our common ancestors knew and valued : knowing
plants and animals, making fire in the wind and rain, doing more with
less .

Out-of-classroom education, at Strathcona retains the magic in
this ; being careful not to reduce the forest to systems specimens
and sawbucks . We incorporate tl .e older wisdorrs as we explore native
use of plants, the beauties of a bog, or Indian treecutting prayers .
People who feel their common bond with all living things will begin
to commit themselves to a lifestyle which perpetuates all forms of
life .

a. votre sante

Pauline Blais



College Students' _Expressed Needs For Counselling

During the past year, a large scale student survey was carried out at
St .

	

Clair College, Windsor, Ontario .

	

Two thousand six hundred and two St .
Clair students completed the sixteen page questionnaire .

	

Respondents in-
cluded students from Post-secondary, Adult Retraining and Continuing
Education.

The questionnaire was basically composed of four sections : (1) Demo-
graphic characteristics, i . e. age, sex ethnic background, etc .

	

(2) Student's
motivations and goals, i.

	

e.

	

"I originally came to St. Clair because . . . ",
"My ultimate purpose in attending St. Clair is . . . "� etc .

	

(3) Student concerns,
i. e. "I am a slow reader",

	

'My family pressured me into attending St. Clair'',
etc .

	

(4)

	

A personality preference test (The Myers- Briggs Personality Type
Indicator) .

The data was placed on file at the University of Windsor Computer Centre,
and a final report is in the process of being typed.

We would like to share with you some of the results of questionnaire items
that deal directly with the college's counselling services .

Sixty-two point seven percent of the students surveyed indicated they had
major study concerns . Fifty-five pointj_' percent of the students indicatedthat
£ ese_ stu y concerns may prevent them from completing their program or course
(s) .

	

These figures highlight the need to offer Study Skills training as an on -going
part of the college curriculum and orientation.

Forty point eight percent of the students indicated that they would like to
take vocationI~te`st°s'.--

Over 2
ati onal izoals with a counsellor .

	

When students were asked to indicate their
biggest problem or source of worry, 7 . 1 % of the A. R. P. students reported
parent or family relations .

	

This may be related to the relatively high percen-
tage of A. R. P. students who were divorced, separated or widowed (18 . 8%) . In
any event, these findings lend support to personal / social counselling presently
available and perhaps indicate the need for expanded services in such areas as
marriage counselling .

Research Assistants
St . Clair College

would like to discuss their educ-

For further information concerning our survey, please contact Brian
Desbiens, Director of Counselling, St. Clair College ( 519-966-1656 , ext. 235) .

Linda Peters and Martha Wigle



Counseling Psychology ;
The Psychoeducator Model and the Future

Allen E . Ivey
University of Massachusetts

The following paper by Dr . Allen E. Ivey,
Chairman of the Division 17 Professional Affairs Committee,
1974-1976, is intended as a working draft integrating the several
papers of the Committee's long report into one brief statement.
Additional portions of the Professional Affairs Committee report
will be published in subsequent issues of The Counseling
Psychologist .

Counseling psychology is what counseling psychologists do .
Activities, However, are never sufficient to describe a profession
nor a psychological specialty. Constant reference to conceptual
frames, goals, and specific methods and techniques of
professional practice is needed to maintain counseling
psychology as a distinct professional grouping with a unique
potential for contribution to society.

The Professional Affairs Committee of Division 17 (counsel-
ing psychology) was charged in 1974 with the task of 1) defining
the current boundaries and relationships of counseling psychol
ogy with other specialties; 2) defining the role of counseling
psychology as a preventive-developmental function ; and 3) more
specifically, to examine the policies counseling psychologists
should adopt in "the teaching of skills to non-counselors . To
what extent should we give our profession away?"

'

	

The thrust of these charges implicitly defines counseling
psychology as a unique helping specialty which is deeply
concerned with educative functions as well as traditional
remedial roles . Further, the teaching function of the counseling
psychologist has become clear enough that special attention
now must be given to standards to be used when working in
educational/ preventive

	

functions .

	

Out

	

of

	

the

	

charge

	

and
inherent in the reports of the several sub-committees attacking
issues of professional role and function has evolved a
counseling psychologist who is envisioned as a psychoedu-
cator, a person who uses many skills, theories, and methods to
facilitate human growth . Counseling and psychotherapy remain
as important skills of the counseling psychologist, but are only
one aspect of a broad new helping role . . . the counseling
psychologist as psychoeducator.

At this point, it seems appropriate to turn to the several
reports of the sub-committees of Division 17's Professional
Affairs Committee and examine their determination of the future
role definition of the counseling psychologist .

What is Counseling Psychology?

The counseling psychologist was defined in 1968 (Jordaan,
et al .) as engaging in three primary roles . The first is the
remedial or rehabilitative role, the second the preventive, and
the third the educative and developmental. In essence, the
report of the Professional Affairs Committee endorses, this
tripartite definition, but the ordering of primary roles has
changed. It is believed that the educational/developmental role

Reprinted with permission of the author

of the counseling psychologist must now be considered primary
with the preventive role serving as the secondary function . The
traditional remedial and rehabilitative role is not discarded, but
becomes subsumed under a clarified and enlarged definition of
counseling psychology .

The psychoeducator model has been put forward by
Authier, Gustafson, Guerney, and Kasdorf (1975) and provides-
an all-inclusive model for the functions of the counseling
psychologist . The psychoeducator sees the helping function
"not in terms of abnormality (or illness)--r diagnosis--9-pre-
scription--atherapy-icure; but rather in terms of client
dissatisfaction (or ambition)~goal setting skill teaching
--+satisfaction or goal achievement. The person being served is
seen as analogous to a pupil, rather than a patient" (Authier, et
al . 1975, p. 31) . Remedial and rehabilitative functions remain
important in this model, but the mode of action for change
becomes far broader. Prevention activities focus on attainable
goals rather than vague descriptions of client or system "need ."
Most important, systematic educational programs are made .
available to teach people how to achieve their own uniqueness .

The counseling psychologist engages in all these functions
of remediation, prevention, and education, but her or his role is
no longer primarily counseling, that "special kind of interchanp-
between a professionally trained counselor and a person who
has sought or might benefit from his services" (Jordaan, et al .,
1968) . Rather the counseling psychologist now considers
counseling only one of a host of skills to educate people for life .
Counseling and therapy, important though they may be, are now
limited constructs which fail to take into account the broad new
functions of the counseling psychologist .

Counseling psychologists work in educational settings,
primarily in colleges or universities . Those who work in clinics
or hospitals are often involved in educational functions. In
contrast, clinical psychologists are more frequently employed in
hospital or psychiatric settings and school psychologists in
public schools (Cates, 1970). Manning and Cates (1972), in
addition, found marked differences in work activities amonq the
three groupings . Counseling psychologists were found to be
working with vocational, educational, and personal adjustment
problems as well as in student personnel work and counseling
theory . Psychotherapy as a work orientation of counseling
psychologists ranked low whereas it was a primary activity
along with diagnostic testing of clinicians . School psycholo-
gists were especially concerned with behavior problems and
pupil assessment . Counseling psychologists do indeed do
different things than those in closely related fields .

Thus, while overlap clearly exists with related specialties in
psychology, counseling psychology does appear to have its own
unique identity and function . The 1964 Greystbn Conference
(Thompson and Super) presented counseling psychology as a
distinct discipline and was supported by the 1968 statement
(Jordaan el al .) . The functions and work settings of the
counseling psychologist do not appear to have changed



markedly . However, the ordering of work functions seems to be
changing markedly . Despite some arguments about the role of
psychological education and the psychoeducator model (cf
Arbuckle, 1976a and b; Ivey, 1976), a new role and function
building on traditional roles seems to be developing . The
counseling psychologist is becoming a broadly-based psycho-
educator.
A Conceptual Frame for Psychoeducation

"Counseling" is but one of many intervention strat-
egies we now have in our professional repertoire .
We are now able to talk about training as an inter-
vention strategy ; consultation as a strategy, media
such as films, videotapes, computer terminals,
bio-feedback, and programmed manuals to men-
tion just a few. It was never intended that "coun-
seling" which is a process, should become an out-
come or be perceived as an end in itself .
(Hurst, 1976)

This statement of the sub-committee on skills dissemina-
tion sets the stage for a much-needed model of counseling
psychologist role . If the vaguely defined task of "counseling" is
not to be the total role, how can one conceptualize a new model
of helper functioning, one which gives special attention to
psychoeducation? Four key aspects of psychoeducation in
counseling practice have been identified (cf Morrill, Oetting,
and Hurst, 1974):

1 . The product or content variable . Psychoeducation is not
just a concept, it is also a wide array of products with a
substantial content. These products range from training in
discrimination skills for effective helping, life-planning work-
shops, training in listening skllls, videotapes for systematic
desensitization, parent effectiveness training, couples work-
shops, interpersonal process recall, paraprofessional training
guides, documents, and films, family intervention strategies,
bio-feedback training . These innovative methods and concepts
are now very much part of counseling psychology practice . They
are as much the content of counseling psychology as the
Rogerian construct of empathic understanding, or the Gestalt
hot-seat, or the psycho-dynamic free association technique.

The content of counseling psychology has broadened in the
past several years to include psychological education, behavior
modification training, family practice, community consultation,
and many new skills . While each of these products can be
employed in a remedial sense, the psychoeducator function of
teaching skills is becoming increasingly important .

2. The target variable . Counseling psychology even as
recently as 1968 was conceived of primarily as an individually-
oriented profession . While lip-service was given to organizations
and society, training and practice was primarily focused on
single persons. Since 1968, this has changed markedly ; while
individual practice is still important, counseling psychologists
are increasingly working with primary groups, associational
groups, and the community or institution . The primary group of
family or close friends is now recognized as a prime target for
interventions . While some members of a group may receive
therapy, the bulk of group members are receiving psycho-
educational work and training in goal achievement. No longer
can the counseling psychologist rest comfortably in her or his
office with individual counseling . The target population for
professional helping has grown immensely.

3. The method variable . Where once the counseling
psychologist thought only in terms of working directly with
clients, they now find themselves training others to provide
service (e .g ., paraprofessionals) and thus find themselves in an
indirect service function . Skill dissemination within the psycho-
educational model may include media, programmed texts,
computer terminals as well . Each change in method expands the
ability of the skilled counseling psychologist to provide
services . No longer is counseling psychology relegated to one
to one helping.

4. The purpose variable . Simply put, this is the traditional
counseling psychologist triad of education /development, pre-
vention, and remediation . The Professional Affairs Committee
as a whole and in its several sub-committees seemed to

coalesce around the point that psychoeducation as counseling
psychologist role would be best oriented toward educative rather
than remedial functions .

In summary, the psychoeducational model provides a broad
new content for counseling psychologist functioning, our
clientele has broadened from individuals to clearly include
families, primary groups, associational groups, and 'larger
community and institutions . Our method can range from direct
intervention to the more purposeful indirect interventions of
teaching others how to help and even include media
approaches . The purpose of these new functions becomes
educational as primary with remedial work clearly becoming a
secondary function .

An Examination of Skill Dissemination

Assuming that the psychoeducational model is to become
even more prominent in the rote of the counseling psychologist,
it seems appropriate that standards of skill dissemination and
psychoeducation be developed . Prior ethical standards for
professional practice in counseling are helping as are standards
for excellence in psychological tests. However, the following
statement seems especially pertinent:

Increasingly, counseling psychologists have be-
come aware of the proliferating number of pro-
grams being developed to teach a variety of inter-
vention skills to "paraprofessionals" as well as a
number of programs being designed to teach life
or coping skills directly to individuals (self-help
programs) . The proliferation of such programs has
gone on without a clear statement by counseling
psychologists concerning the standards by which
to evaluate such programs, or in the case of devel-
opers of such programs, the standards which
should be maintained with regard to the develop-
ment of these programs . (Danish, 1976)

The sub-committee on skill dissemination examined stan-
dards for skill dissemination programs . If counseling psychol-
ogy is to move to a psychoeducator model, then clear standards
of professional competence need spelling out. It is not possible
to detail all the recommendations of this sub-committee here,
but a few relevant portions provide impetus for thinking through
the professional role of the psychoeducator . Some of the key
recommendations for standards of skill dissemination follow :

1 . Manuals for skill dissemination should communicate
information regarding the program clearly and succinctly . Data
should be included on the theoretical-conceptual frame and a
summary of research data on effectiveness of the program
should be presented .

2. Advertising for skill dissemination programs should
maintain full professional standards of truthfulness .

3. The audience for the skill dissemination program should
be clearly defined. The nature of the specific problems focused
on by the program should be clear.

4 . The necessary professional skills to begin a program
should be clear. Specifically, what should be the competencies
of the trainer? What is the recommended format for instruction
(workshop, lecture, media, etc.)? What are the specific
procedures for training?

5 . What systematic evaluations have been conducted on the
validity and effectiveness of the program? Are there specific
groups where this program may not be effective? This may be
supplemented by specific evaluation techniques whereby users
of the program may determine their own effectiveness.

If one views the many training programs for the
psychoeducator counseling psychologist which are available, it
may be realized that few of them meet these minimum criteria .
Advertisements are accepted in our professional journals,
workshops are conducted with glowing promises . . . unless we
police ourselves and our usage of materials, the promise of skill
dissemination will be lost .

	

-

The Role of Prevention

Prevention is only one of the major thrusts we em-
phasize. Perhaps an even greater emphasis should



be placed upon giving psychology away so that the
greatest number of persons achieve the best pos-
sible adjustment . In addition to focusing on the
suffering of the sick, the profession should be en-
hancing the growth and development, the adjust-
ment and satisfaction of all people . In other words,
helping everyone use psychology to help them-
selves . This approach leads to a strengthening and
broadening of individual self-reliance and inter-
personal support. If people can be assisted in the
use of cultural and societal resources, in making
autonomous decisions, and to rely on themselves,
we will be moving toward a psycho-sufficient soci-
ety. (Clack, 1975)

Prevention is too often thought of as locating sore spots in
society or in an individual and eliminating them . In this way,
much of what is termed prevention in fact closely follows a
traditional medical model of rehabilitation . Prevention as
defined by the sub-committees examining this issue lies closer
to the psychoeducation model of educative/ development
functioning. Exemplary prevention activities include educating
families as to better ways of bearing and raising children,
educating and training people in interpersonal relations,
psychological educational as a part of curricula at all
education levels, giving special attention to the concerns of
minority, disadvantaged, disenfranchised, and forgotten groups,
sensitization of the public to the prevalence and effects of
mental disorder, and involvement of counseling psychologists in
career counseling .

These broad functions could be defined as any effort which
makes a society richer and fuller for its inhabitants . Prevention,
then, includes issues of socio-economic injustice and unequal
income distribution, examination of poor school facilities, study
of health delivery systems, job development as well as job
counseling . . . in the broadest dimension, the counseling
psychologist in the psychoeducator model is interested in
developing the health environment for its citizens . This, of
course, is not new and simply reflects the ancient statement of
Parsons (1892) that counseling must be concerned with
Institutions and society as well as the individual person .

Prevention at the College Level

As many counseling psychologists work at the college
level, special attention was given to the importance of
prevention with this population . The parallels between
conceptual frames in this report and the statement below should
be evident:

Prevention aims to anticipate future problems and
move to prevent them (1) by teaching individuals
new skills which will help avoid problems and by
supporting individuals' attempts to use their skills,
(2) by modifying environments to prevent prob-
lems, and (3) by studying environments and popu-
lations (e .g ., total population, "high risk" popula-
tions, and populations at critical periods) to gather
data on which (1) and (2) would be based. Preven-
tion implies an essentially proactive role .
(Haskell, 1975)

Important in the above statement is the emphasis on
environments . The statement begins with a strong educative
model evocative of the remainder of this summary statement. To
this, however, we see the strongest statement regarding the
importance of environmental intervention as an important
psychoeducational role of the counseling psychologist .

The report of this committee is lengthy, but a few of their
key recommendations for the future follow :

1 . Counseling psychologists should involve themselves
actively in policy making boards of the institutions in which they
serve. They can bring policy-making and decision-making skills
to bear on broad institutional problems .

2. Problems of institutional racism are paramount on a
university campus . Counseling alone on discrimination issues
will be ineffective . Counseling psychologists must involve

themselves in affirmative action programs, sponsor symposia
and workshops on racism in society, and actively involve
themselves in programs of cultural awareness.

3. Issues of alienation appear frequently in individual
helping sessions . The institutional climate which helped
produce alienation must be attacked as well as the individual
problem. This may be done through increased use of small
groups in classrooms, peer counseling programs, residence hall
efforts to "humanize" living situations, and consultation with
residence hall staff.

4. Student-faculty relationships

	

should

	

be

	

facilitated
through better classroom atmospheres, student-faculty informal
interaction, training of faculty advisers in counseling and
communication skills, and attempts to see that the university
reward system recognizes interpersonal excellence among its
faculty members.

5. The relationship among communities in the university
and between university and state or city needs to be Improved .
The articulation between high school and college can be
improved by a wide variety of organizational efforts . High school
career days, meetings with state legislatures, peer counseling
programs, freshman orientation programs, attention to special
groups such as veterans, older students, women are but a few of
the many things counseling psychologists can do to enrich
student life . Counseling psychologists must make themselves
accessible and available to many groups which may mean a
major change in time schedules and life styles for some helpers.

6. Counselor role and function in colleges and universities
must change . Advocacy models, use of peer counselors, new
relationships with other professionals, inclusion of consumer
populations (i .e ., students) in program planning, and new
programs in staff development are essential .

7. Finally, evaluation of new programs and methods Is
essential if new modes and models of counseling psychology
are to flourish and grow . Systematic program evaluation should
be part of every counseling psychologist's training and no
program should be implemented without an adequate evaluation
design .

It may be seen that this sub-committee while operating out
of the term "prevention" has expanded the concept to the
psychoeducation model once again. The counseling psycholo
gist can no longer be a passive individual sitting in an office
waiting for someone with a "problem" to appear . The counseling
psychologist, the psychoeducator of the future must be ready
with a wide array of techniques to promote effective
development of clients in a nurturing and healthy environment.

Concluding Statement: The Effective Counseling Psychologist
Terms such as "effective" and "competent" are Increasingly

appearing in the literature . As our field becomes more precise,
our ability to predict results from our efforts increases. We are
now at the time where we can state quite precisely in many
cases the anticipated results of our treatment, be it preventive,
educative, or remedial .

	

,
In the past the counseling psychologist who has been able

to "talk a good story" in the jargon of the trade has been
considered professionally effective . We had little on which we
could base judgments of competence and effectiveness .
However, as counseling and psychology have grown over the
past decade, our ability to make significant changes in clients
and in client situations (i .e ., environments) has increased many-
fold .

It was once thought that the psychologist who could
manage a case load of clients was effective . Counseling and
therapy skills remains as important as always, but are no longer
adequate competencies for the fully professional helper . The
profession of counseling psychology is at long last at the place
where we can deliver effective educative and preventive services
which will make a difference in the lives of our clients . The
psychoeducator model, implicit or explicit, in all reports of the
Professional Affairs Committee appears to be the direction of
the future . The effective counseling psychologist of the future
will demonstrate competence in all important phases of helping
- education, prevention, and remedial treatment. All functions
can now be viewed as part of the broad role - psychoeducator .
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1'd like to speak with a counselor about a problem I'm
called earlier and you said I should come in at this time .

I'm sorry. Mr . A is at a curriculum meeting.

Is Ms . B in?

I'm sorry. Ms . B is at a departmental meeting.

-Is Ms . C in?

I'm sorry. She's at the Dean's office.

Is Dr . D in?
1'n1 sorry. She's at the library.

(Somewhat annoyed) Is Dr . E in?

I'm sorry. He's at a personnel and budget

Is Mr. F in?
I'm sorry. He's . .
(Interrupting, very annoyed) Wait a minute . What are the counselors

here for?
(Reading from the counseling center's brochure) "Counselors are

available to meet students' needs . .

having .

Richard Mahler
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meeting.


